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Identifying Data  

 

School: South Fork High School 

 

Address: 6831 Avenue of the Giants 

             P.O. Box 188 

             Miranda, CA 95553 

 (707) 943-3144 fax (707) 943-3129 

http://www.humboldt.k12.ca.us/sohumb_usd/sfhs/ 

 

District :  Southern Humboldt Unified School District 

Superintendent: Michael McAllister 

Principal :  Jim Stewart 

WASC Chair: Brice Gummersall 

School established: 1927 

Year of last WASC accreditation: 2007 

Grade levels served: 8
th
 ï 12

th
  

Grade levels evaluated by WASC: 9
th
 ï 12

th
  

Number of high schools in district: 

 1 comprehensive high school 

 1 continuation/independent study alternative school 



Western Association of Schools and Colleges Accreditation                              Focus on Learning 

 

5 

 

South Fork Staff 
 

Administration  Social Studies 
Jim Stewart- Principal Rob Standish (Chair) 

 Tasha Haller 

Office Staff  

Mary Moore-School Secretary 

Donna Bowman-Attendance Secretary                                
Special Education 

Gregg Allbright (Chair) 

 Marlien Fish 

English Brice Gummersall 

Jim Lowry (Chair) Susan Nachimson- SLP 

Gillian Brown Casey Pape 

Bill Richards  

 Counseling 

Science Chris Hill- School Psychologist 

Melinda Bailey (Chair) Ann Constantino- Student Services Tech. 

Leslie Yale Sue Eldridge- Student Services Tech. 

 Randi Perkins- Student Services Tech. 

Fine Arts/Foreign Languages  

Dena Rovai- Spanish (Chair) Support Staff Special Education 

Scott Harrison- Art Bonnie Coleman 

Paul Schmollinger-Music/Drama Melissa Henderson 

 Lydia Green 

Physical Education Tom Lasbury 

Mat Bigham (Chair) Corinna McDavitt 

Brice Gummersall  

Jim Lowry Custodial Staff 

 Jack Young (Head) 

Math Bruce Goulette 

Kathy OôDay (Co-chair) Mike Parks 

Gloria Valdez (Co-chair)  
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MISSION STATEMENT  

 
South Fork High School, a safe learning community, has as its mission to graduate all of its 

students as confident learners, who think critically, make responsible choices, pursue goals, and 

become informed, active citizens.  In partnership with our broader community, we will provide 

an innovative, standards-based academic program that challenges students through a variety of 

learning experiences to reach their highest potential. 

 

 

VISION STATEMENT  

 
A South Fork graduate will have the skills to make responsible choices socially, personally, and 

educationally.  Through a broad based education which emphasizes literacy, creativity, critical 

thinking, and global and cultural awareness, graduates will be able to meet personal goals while 

making their own valuable contributions to society. 

 

 

 

EXPECTED SCHOOLWIDE LEARNING RESULTS (ESLRs)  
 

 South Fork High School will provide all students with the opportunity to: 

1. édevelop the knowledge and critical thinking skills to become lifelong learners. 

2. écommunicate effectively for a variety of purposes using diverse methods, and 

express opinions with respect towards others. 

            3. écontribute to the school and greater community and develop increased awareness of 

cultural, political, and social differences. 

4. écreate a personal life plan to address social, educational, economic, and health goals. 

5. édemonstrate ability to use technology across the curriculum. 

6. émeet or exceed state standards in required and elective courses. 
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Preface 
 

A. General Description of South Fork High School 

 

The Southern Humboldt Unified School District serves a rural area of over 755 square 

miles, roughly half the size of Rhode Island.  There are two secondary campuses in this district: 

South Fork High, the traditional high school serving grades 8-12, and Osprey Learning Center, a 

continuation and independent study school.  The campuses are contiguous and have the same site 

administrator.   Sometimes they are referred to as the West Campus (South Fork High) and the 

East Campus (Osprey Learning Center). 

 South Fork High School is located along the historic Avenue of the Giants.  Not only 

does this provide a very picturesque setting, but having a redwood forest across the Avenue 

provides for unique learning experiences.  Life Science classes are able to take field trips into the 

forest and nearby rivers.  Biology II works in conjunction with Bureau of Land Management, 

Humboldt Redwoods State Parks, and Humboldt State University to conduct studies using local 

habitats. 

  

B. The Teaching Staff 

 

Since South Forkôs last WASC visit during the 2006-2007 school year, there have been 

many changes to the teaching staff.  Two of the major changes are the classes offered and the 

loss of over a hundred years of teaching experience.  Since the ô06-ô07 school year, we have lost 

the equivalent of 4 F.T.E. teaching positions; while our student population has dropped by only 

about thirty students (See Table A).  The seemingly obvious results of this are: larger classes, 

fewer classes offered, and each staff member expected to wear more and more ñhatsò.   These 

effects are discussed throughout this self-study. 

At the end of the 2007-2008 school year, SFHS had four teachers retire.  Each retiree had 

more than 20 years of teaching experience; the school lost over 110 years of teaching experience.   

The District rehired only one of these positions; the F.T.E. PE position.  Also the Metals/Auto 

Shop position was eliminated due to budgetary restraints.   

Since the last WASC visit, the three new teachers that have been hired have either been 

first-time teachers or first-time teachers in California.  While losing over 110 years of teaching 

experience was a cumbersome transition, the three new teachers have added a lot of positive 

energy, a willingness to develop and implement new programs, and brought ñyouthful 

exuberanceò to the school. 

 

     Table A 

Number of Teachers and Students the last four years 

           Student  

School Year      # of FTE Teachers        # of Part-time teachers   Enrollment (9
 
-12)  

2006 -2007 21 3 274 

2007-2008 22 2 242 

2008-2009 18 2 226 

2009-2010 17 3 235 
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Of the twenty certificated teachers on site, eleven are females and nine are males.  

Combined, the teaching staff has 303 years of teaching experience.  The average number of years 

teaching is 15.15.  We have one first year teacher, and the most experienced teacher is in his 31
st
 

year.  Nineteen of our teachers have taught all, or the majority, of their careers at SFHS. 

Six teachers hold masters degrees.  The two teachers in the Social Studies department 

each have a masters in Teaching U.S. History.   The Special Day Class teacher holds a masterôs 

in Education, one English teacher holds a masters in English, another one in Womenôs Studies, 

and the Computer Literature/Accounting teacher holds a masters in Telecommunication 

Management. 

 Six teachers completed the Beginning Teacher Support and Assessment (BTSA) 

program.  Three teachers have been BTSA Support Providers.  Currently two teachers are in the 

BTSA program.  One is in Year 1, and the other is in Year 2.  Two teachers currently are Support 

Providers.  Nine teachers have participated in the districtôs PAR (Peer Assistance and Review) 

program. 

 Eighteen of the twenty teachers are Highly Qualified Teachers.  The two teachers that are 

not ñhighly qualifiedò hold Designated Instruction Credentials (Office Occupations and Culinary 

Arts).  All twenty teachers have a CLAD certificate or equivalent.  All teachers also teach the 

majority of their day in their credentialed area.  Eighteen teachers have earned their clear 

credential.  The two teachers that have not earned their clear credential are currently in the BTSA 

program.  Once they complete the requirements of BTSA, they will be recommended for their 

clear credential. 

 The staff has an array of additional certificates and accomplishments.  One teacher holds 

an Administration Credential.   One teacher has earned a Preliminary Administration Credential.  

The teacher that teaches Art, Ceramics and Digital Art has a Digital Art Credential pending.   

One teacher teaches a course at Humboldt State University.  Our Biology teacher is a grant 

recipient of Save the Redwoods League.  Our Special Day Class teacher is a Lead Teacher in 

Community of Caring.  He has also been nationally recognized for these efforts. 

 Since January of 2007, the current teaching staff has attended over 50 

workshops/professional developments outside of the Districtôs buy back days.  An English 

teacher attended at workshop in Glastonbury, England.  Our Special Day Class teacher attended 

a Community of Caring workshop in Louisville, Kentucky.  One of our Social Studies teachers 

attended ñStony the Road We Trodò: Using Americaôs Civil Rights Landmarks to Teach 

American History.  The National Endowment for the Humanities sponsored this workshop.   

Table B illustrates that our staff is very qualified and summarizes the statistics documented in the 

previous paragraphs of this section. 
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Table B 

Results from Staff Questionnaire 

 

Question                                        Yes % (#)      No %(#) 

Do you teach the majority of your day in areas you are 

credentialed in? 

 

 

100% (20) 

 

0% (0) 

Do you have a masterôs degree? 

 

 

 

30% (6) 

 

70% (14) 

Are you a highly qualified teacher? 

 

 

 

90% (18) 

 

10% (2) 

Did you complete the BTSA program? 

 

 

 

30% (6) 

 

70% (14) 

Have you been a Support Provider for BTSA? 

 

 

 

15% (3) 

 

85% (17)  

Do you consider yourself fluent in Spanish? 

 

 

 

10% (2) 

 

90% (18) 

Are you CLAD (or equivalent) certified? 

 

 

 

100% (20) 

 

0% (0) 

Do you have a clear credential? 

 

 

 

85% (17) 

 

15% (3) 

Are you currently First Aid/CPR certified? 

 

 

 

35% (7) 

 

65% (3) 

Is your ethnicity something other than Caucasian? 

 

 

 

10% (2) 

 

90% (10) 

Have you taken part in the PAR program? 

 

 

 

45% (9) 

 

55% (11) 
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C. The Process 

 

 Throughout the 2008-2009 school year, five teachers and the site administrator attended 

five Professional Learning Community (PLC) trainings.  Part of each training required the PLC 

team to introduce the whole staff to one aspect the team thought would be beneficial.  The PLC 

team introduced the staff to the following practices that are still a vital part of South Fork High: 

norms for meetings, 30-minute meeting model, using a ñparking lotò to write down questions, 

ideas, or suggestions at staff meetings that arenôt directly related to the agenda, and using 

ñordered sharingò while disaggregating data and creating WASC A-E Categories.   Two of the 

greatest actions that came out of the PLC training were the weekly 8
th
 grade meeting and the 

creation of two intervention classes.  The 8
th
 Grade meetings took place every Monday last year 

and happen as needed this year.  These meetings and the creation of Intervention Math and 

Intervention Guided Learning are further explained in Chapter IV Self-Study Findings. 

 The PLC team also decided to use PLC techniques for WASC.  The team decided to 

make each of the five teachers a chairperson for each focus group.  The team, with the guidance 

of the site administrator, then selected the staff members that would make up each focus group.  

(See Table C) The main goal during this formation was to have a representation by a cross 

section of departments.  With a small staff, it was difficult getting a representative from each 

department in each focus group.    All support staff chose their focus groups.  By March of 2008, 

the focus groups were formed and the different duties and roles were selected. 

The district, after listening to teachersô feedback, was able to reinstitute Short Wednesday 

for this school year.  The staff has at least one Short Wednesday a month to work on WASC.  

The WASC coordinator would email the staff on Monday or Tuesday.  The emails would give 

the staff a preview of the goals for the meeting and handouts would be attached to let the staff 

peruse them prior to the meeting.  The WASC meetings were roughly broken into thirds: whole 

group, focus group, and individual tasks. 

 Some of the whole group activities were each focus group ñsharing outò their first draft 

of their category, creating our Action Plan, approving the Single Plan for Student Achievement 

and making sure that the goals of the SPSA and the WASC Action Plan are in harmony with 

each other.  Copies of these handouts are in the Appendix. 

 Each focus group was responsible for the creation of their category.  Each focus group 

started by brainstorming and listing things that we already do in response to the guiding 

questions imbedded in each category.  Next they cited evidence to match their list.  After the 

category was written, the focus group revised it.  The second to last step was sharing out and 

seeking feedback and input on the draft from the whole staff.  The last step was writing the final 

draft that incorporated the staffôs suggestions. (See Appendix) 

 The individual tasks were designed as quick, information gathering activities.  Some 

examples were completing the Staff Questionnaire, ranking their top five choices for items to be 

implemented as part of the Action Plan, and completing the ñChanges Since the Last WASC 

Visitò handout.  Teachers could either fill them out right there or fill them out within the given 

time allotment.  The teachers were very diligent about completing these handouts in a timely and 

thorough manner. 
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Table C 

Focus Groups 

 

Category A       Category B 

Dean Rovai*       Bill Richards* 

Melinda Bailey      Kathy OôDay 

Gillian Brown       Aletta Sauer 

Scott Harrison       Tom Lasbury
CL 

Steve Jones       Bruce Goulette
CL 

Patty Radenbaugh      Roberta Tritchler
CL 

Mary Moore
CL

       Corinna McDavitt
CL

 

Donna Bowman
CL 

Sue Eldridge
CL 

Susie Chadbourne
P
 

 

 

 

Category C       Category D 

Rob Standish*       Brice Gummersall*  

Marlien Fish       Gregg Allbright 

Jim Lowry       Mat Bigham 

Gloria Valdez       Tasha Haller 

Paul Schmollinger      Leslie Yale 

Tom Frazier
CL

       Ann Constantino
CL 

Bonnie Coleman
CL

      Melissa Henderson
CL 

Lydia Green
CL

       Randi Perkins
CL 

Clover Willison
P
      Megan Albee

ST 

        
Rose Johns

ST 

 

 

     Category E and Site Council 

     Brice Gummersall* 

  Tasha Haller*      

     Aletta Sauer 

     Jim Stewart 

     Jack Young
CL 

Babette Johnson
P 

     
Sue Ivey

P 

     Gabrielle Totten
P 

     
Lindsay Locke

ST
 

     Britney Willison
ST 

 

*Group Chairperson 
CL

 Classified Staff 
ST

 Student 
P
   Parent 
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D. Changes at South Fork High Since the Last WASC Visit 

 

 Table D lists the changes that occurred since the 2006-2007 school year.  Some of the 

changes have had positive effects, some have had negative effects, and the effects of some are 

yet to be fully realized.  The three biggest changes have been reduction in teaching staff, loss of 

classes, and a switch from a 4 x 4 block schedule to the traditional 6 period day.    

 As noted in Part B of the Preface, SFHS has lost four F.T.E.s since the end of the 2006-

2007 school year, yet there are roughly only thirty fewer students in the 9
th
-12

th
 grades.  Loss of 

staff and the move to a 6 period day, both the result of budgetary decisions has directly led to a 

loss of academic and elective classes.  Woodshop is no longer offered to 9
th
-12

th
 grades, only as 

an 8
th
 Grade elective rotation.  Field Biology has not been offered during the past two years, 

Calculus was not offered this year, there are fewer sections of Spanish being offered, and 

Chemistry is now offered one year, with Physics offered the following year. 

 The switch from a block schedule to a 6-period day has had both negative and positive 

effects.  The block schedule allowed each student to take four classes each semester (for a total 

of 8) and a yearlong 40-minute elective.  For the past two school years, SFHS has been on a 6 

period day.     With the switch to a 6 period day, students take three fewer classes each year.  

These classes are electives.  Elective credits needed for graduation have been reduced.  The class 

of 2008 needed 105 elective credits, the class of 2010 needs 90 elective credits, and the class of 

2012 needs 60 elective credits.  

 Perhaps the biggest benefit of switching to a 6 period day is the pacing.  Teachers feel 

that the pace of the class is better.  They can take more time to re-teach a topic that the students 

need more time to show mastery.  Teachers also feel that they can dig deeper into the subject 

matter.  They have about 180 days to cover the standards instead of about 90 days. Students are 

better able to focus and stay on task. 

  

 

 

Table D 

Significant developments at SFHS since the last three year review that have had a major 

impact on the school or specific curricular programs:  

 

        2007/2008 

Á The site principal is no longer the District Special Education Coordinator. 

Á Additional 0.5 F.T.E. math teacher hired. 

Á F.T.E. Spanish teacher now  0.8 F.T.E. (Spanish) and 0.2 F.T.E. administrative                 

intern.  

Á One first year BTSA teacher. 

Á Supplemental Instruction (credit recovery) offered after school for English and 

Social Studies credits. 

Á Mendocino Regional Occupation Program (MROP) funds 42 semester-long 

courses and 4 year long courses. 

Á Summer School no longer offered. 
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2008/2009 

Á Four teachers retire (English, Math, P.E., and Social Studies). 

Á One teacher laid off. 

Á Woodshop no longer offered to 9
th
-12

th
 grade students. 

Á Field Biology no longer offered. 

Á One new teacher hired (F.T.E. in PE). 

Á New site principal 

Á Switch from block schedule to 6-period day 

Á Categorical funds ñswept upò. 

Á P.L.C. team created and P.L.C. started on campus. 

Á Two F.T.E. RSP Teachers @ SFHS become a .6 F.T.E. RSP and an itinerant RSP 

for SFHS, Osprey, and three outlying elementary schools. 

Á One first year BTSA teacher. 

Á One second year BTSA teacher. 

Á One English F.T.E. becomes 0.6 F.T.E. 

Á Pre- Calculus and Calculus taught in same class during same period.  

Á Loss of 0.5 Math F.T.E. 

Á MROP funds twenty-one yearlong courses. 

Á Yearlong 40-minute electives no longer offered. 

Á Loss of ASB bookkeeper position. 

Á Yoga added as an elective. 

Á Loss of library aid position. 

 

 

  2009/2010 

Á New Superintendent is no longer budget manager and head of maintenance.  

Á Associate Superintendent for Curriculum retired and position now filled by 

Superintendent. 

Á Site principal is also site administrator for Osprey Learning Center and two 

outlying elementary schools. 

Á Intervention Math and Intervention Guided Learning classes created. 

Á Intervention Math replaces Pre-Algebra. 

Á One Science teacher went on leave and replaced by temporary teacher. 

Á Addition of .2 F.T.E. RSP Teacher. 

Á One first year BTSA teacher. 

Á One second year BTSA teacher. 

Á No GATE program. 

Á Calculus class not offered. 

Á Supplemental Instruction offered after school for Math and Science credit 

recovery. 

Á Art Dept moved to much larger room. 

Á Science classes now have a separate lecture room. 

Á Humboldt ROP now funds five courses: Digital Art, Broadcast Journalism, 

Accounting 1 & 2, Computer Literacy, and Multi-media. 

Á Yoga no longer offered. 

Á Learning Center created in library. 
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CHAPTER ONE 
STUDENT/COMMUNITY PROFILE and SUPPORTING DATA, INCLUDING ESLRs 
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Two of South Forkôs greatest attributes are community support and a relatively peaceful, 

non-violent campus.   The community supports South Fork High in various ways.  The two 

weekly newspapers in Southern Humboldt, ñRedwood Timesò and ñThe Independentò, write 

articles about student achievement, athletic accomplishments and scores, and successful South 

Fork graduates.  Local service organizations, like Rotary and Soroptimists, provide scholarships 

and recognitions and hold fund-raisers.  The SFHS Booster Club, through fund raising, pays for 

the coaching stipends for all of the coaches and supports the music program.  

 This past summer, the Rotary and the Southern Humboldt Schools Foundation funded the 

creation of a Learning Center in our library.  The Learning Center has 32 new pc computers, 

computer tables, and comfortable stools.  Teachers can now take their whole classes to the 

Learning Center to do research, write reports, and/or create presentations. 

  The SOS for South Fork High School Foundation (SOS for SFHS), a specific part of the 

Southern Humboldt Schools Foundation, has done a lot of fund raising and school improvement 

this year.  Two community members have spearheaded a campaign to raise money to help 

improve South Fork.  So far, SOS this year, in addition to painting the weight room and 

reupholstering the benches in the weight room, has purchased:  

 

 new textbooks and novels for the English Department  

 computer equipment for many departments  

 new geometry textbooks 

 new chairs and stools for classrooms 

 school supplies for Spanish, Special Education, Art, Science, Social Studies, Metal Shop 

and Woodshop classes 

 educational videos for the Social Studies Department 

 ink cartridges for several departments  

 

South Fork High School continues to be a non-violent campus.  As evidenced in Table 1 

and Table 2, there are very few fights, acts of violence, few occurrences of students possessing a 

weapon, and expulsions.  The main reason that South Fork is relatively peaceful is that all 

stakeholders are committed to keep the school a safe place where students feel comfortable and 

can learn.  Through various on campus programs, like Peer Mediation, Challenge Day, and 

Community of Caring, students learn positive ways to deal with potentially violent events on 

campus.  The most common reason for a student to be suspended was ñdisruption of school 

activitiesò. 

South Fork High School also has a very high graduation rate and a very low dropout rate 

(See Table 3 and Table 4).  There are many reasons why South Forkôs graduation rate is much 

higher than the state average.  The two most prominent are school climate and additional 

support/programs.  As evidenced by the Teasing And Bully Survey (TABS), most students are 

either ñsomewhat happyò or ñvery/extremely happyò (see Appendix).   There are many support 

systems in place to assist students in earning their diploma.  Some examples are: after school 

tutoring, after school credit recovery for English, Social Studies, Science, and Math, Intervention 

Guided Learning, and Sophomore Counseling.  All of these are described in Chapter 4.   
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Table 1 

Number and Percent of Suspensions and Expulsions, School and District 

  2006-07 2007-08 2008-09 2006-07     2007-08 2008-09 

  School         District 

% Suspensions 14.3 15.6 19.1 17 20.3 20.1 

% Expulsions 1.5 0 1.3 0.6 0 0.6 

 

 

 

Table 2 

Number of Suspensions Shown by Reason for Suspension 
 

Event 2006-07 2007-08 2008-09 
% of 

total 

Caused, attempted to cause, or threatened to cause physical injury 15 13 5 20.4 

Willfully used force or violence upon the person of another, except in self-

defense 
11 

 
2 8.0 

Possession of a weapon or dangerous object 3 2 
 

3.1 

Possession of/use of/sales or furnishing of a controlled substance. 7 9 5 13.0 

Offered, arranged or negotiated to sell a controlled substance. 
    

Attempted/committed robbery or extortion. 
    

Attempted/caused damage to school or private property. 8 
  

4.9 

Attempted/ stole school property 
  

1 0.6 

Possession/use of tobacco product. 5 2 1 4.9 

Committed an obscene act/engaged in habitual profanity/vulgarity. 
  

1 0.6 

Possession of / offered arranged/ negotiated to sell paraphernalia. 1 
 

1 1.2 

Disruption of school activities; defiance of authority. 
 

31 39 43.2 

Total 50 57 55 
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Table 3 

Graduation Rates 

School 

Year 

Number in  

Senior Class 

Number of  

Graduates 

Percent 

Graduating 

2006-2007 78 78 100 

2007-2008 63 63 100 

2008-2009 66 63 95 

 

 

 

Table 4 

Number and Percent of Dropouts by Grade Level 

  Grade 9 

Dropout 
Grade 9 

Enrolled 

Grade 10 

Dropout 

Grade 10 

Enrolled 

Grade 11 

Dropout 

Grade 11 

Enrolled 

Grade 12 

Dropout 

Grade 12 

Enrolled 

2006- 

2007 

Number 

Percent 

 

0 

0 

53 

 

0 

0 

80 0 

0 

63 0 

0 

78 

2007-

2008 

 

Number 

Percent 
1 

2 

54 0 

0 

55 1 

1 

70 0 

0 

63 

2008- 

2009 

 

Number 

Percent 
0 

0 

61 0 

0 

54 0 

0 

45 3 

5 

66 
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The Student Body 

 

South Fork High students are a unique group.  They live in a large geographic area, but in 

basically one of roughly eight locations.  This provides them with a sense of living in a small 

close-knit community.  Most of our students have known each other at least since Kindergarten.  

The vast majority have gone to one of three elementary schools in our district and one of two 

schools for 7
th
 grade.  To put it succinctly, the students know each other very well. 

The most appropriate word to describe the average South Fork High student is resilient.  

Many students ride the school bus for over 90 minutes to and from school.  They get on the bus 

around 6:30 to get to school around 8:00.  Many need to make transfers.  These long bus rides go 

over curvy mountain roads in order to make the 20-25 minute trek along Highway 101. 

The student body also is quick to notice the many changes that have happened here since 

the last WASC visit (Preface).  The most prominent student concerns are:  fewer elective and 

academic classes offered, fewer teachers, classes are more crowded, and the counseling 

technicians are always busy.  The students acknowledge that the school has to do more with less 

money, seemingly every year.  Last Spring, the School Board, in advance of their charrette, held 

a question and answer session in the Library for the student body.  At this session, many students 

expressed their apprehension that electives, English Honors, and Spanish would be cut.   

Roughly 40% of the student body is on free or reduced lunch (Table 5).  Many of the 

students are the same ones that have to ride the bus for well over an hour to get to school.  When 

they get to school, they appreciate the warm food our cafeteria has to offer.  They also look 

forward to lunch.  They know they will receive a warm and nutritional lunch from the variety of 

recipes made by the Culinary Arts classes. 

 

Table 5 

Free/Reduced Lunch 

 

9-12 2006-07 92/312   

  
% of 
enrollment  

29% 

8-12 2007-08 90/295   

  
% of 
enrollment  

32% 

8-12 2008-09 124/307   

  
% of 
enrollment 

  40% 

 

 

Disaggregation and Interpretation of Student Outcome Data 

 

 Historically, South Fork High School studentôs lowest scoring area on the CST and 

CAHSEE has been mathematics, especially Algebra.  (See Tables 7, 8, and 9)  In the past four 

school years, there hasnôt been a student that has scored in the Advanced range on the Algebra I 

section of the CST.  As a percentage, most students score in the Below Basic range.  The second 

most common range is Basic, and the third most common range is Far Below Basic.  Until last 

year, the percentage of students ñNot Meeting Standardsò on the Algebra I section ranged from 
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95% to 100%.  Last year, the percentage of students in the ñNot Meeting Standardsò section 

ranged from 76% (9
th
 Grade) to 100% (10

th
 grade).   

 Historically, South Fork High School studentsô lowest scores on the CAHSEE are in the 

Algebra 1 category.  Results from the February 2009 CAHSEE results show that SFSH students 

correctly answered 58% of the questions on the Algebra I category.  The next lowest scoring 

categories were ñMeasurement and Geometryò and ñNumber Senseò at 73%.  On the English 

categories, students scored from 82% to 88% correct.  (See Table 11)  

 

Table 6 

2009 Adequate Yearly Progress Criteria Met 

 

 Groups*   Participation Rate  Percent Proficient 
    English-Language Arts   Math English-Language Arts   Math 

Schoolwide 

 
Yes Yes Yes No 

White (Non-Hispanic) 

 
Yes Yes Yes Yes 

Socioeconomically 

Disadvantaged 
Yes Yes Yes No 

 

     Criteria Met? 
Academic Performance 

Indicator 

Yes 

Graduation Rate Yes 

 

 

*Other Subgroups are not numerically significant (less than 15% of enrollment). 
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Table 7 

Academic Performance Index 

 

  
API 

Score 
(Growth) 

Statewide 
Rank 

Similar 
Schools 

Rank 

Required 
API Score 

for Next Year 
(Actual Score) 

Met API 
Target?    

(+/- target) 

2007 735 7 4 740      Yes 

2008 741 7 3 746       No 

2009 716   
Not yet 
available 

    

 

 

Table 8 

Adequate Yearly Progress 

  

 
   2006-07        2007-08         2008-09 

  
State 

 
State 

 
State 

Criteria Met 
 

45 of 46 
 

41 of 46 
 

12 of 14 

Met? 
 

yes 
 

no 
 

yes 
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Table 9 

            Comparison of 2006- 2009 CST Scores 

All Students   English Language Arts 

  % in % in % in % in % in % Not 

 
Advanced Proficient Basic Below Basic Far Below Basic Meeting Standards 

  2006 2007 2008 2009 2006 2007 2008 2009 2006 2007 2008 2009 2006 2007 2008 2009 2006 2007 2008 2009 2006 2007 2008 2009 

Grade 9 
   

  
   

  
   

  
   

  
   

  
    

   School 29 33 22 22 22 22 31 34 16 28 33 32 24 13 10 7 9 4 4 5 49 45 47 44 

   State 21 22 23 23 23 25 26 27 26 26 27 27 17 17 17 15 9 9 8 8 52 52 52 50 

Grade 

10    
  

   
  

   
  

   
  

   
  

    

   School 13 24 16 20 13 26 32 24 26 29 36 33 20 17 8 10 28 5 8 12 74 51 52 55 

   State 16 16 19 19 21 21 22 25 29 29 28 29 20 20 18 14 14 14 13 13 63 63 59 56 

Grade 

11    
  

   
  

   
  

   
  

   
  

    

   School 17 11 25 17 19 29 27 19 14 30 24 29 11 18 14 17 38 13 10 19 63 61 48 65 

   State 17 17 16 18 20 20 21 22 24 242 26 25 18 18 19 19 21 21 18 16 63 281 63 60 
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Table 10 

Comparison of 2006- 2009 CST Scores 

All Students   Algebra I 

  % in % in  % in  % in % in % Not  

 
Advanced Proficient Basic Below Basic Far Below Basic Meeting Standards 

  2006 2007 2008 2009 2006 2007 2008 2009 2006 2007 2008 2009 2006 2007 2008 2009 2006 2007 2008 2009 2006 2007 2008 2009 

Grade 9 
   

  
   

  
   

  
   

  
   

  
    

   School *  0 0 0 *  3 4 24 *  37 35 29 *  33 57 33 *  27 4 14 *  97 96 76 

   State 2 1 2 3 17 16 16 18 27 28 28 25 36 37 38 35 18 17 15 18 81 82 81 78 

Grade 10 
   

  
   

  
   

  
   

  
   

  
    

   School 0 0 0 0 0 6 6 0 11 25 19 28 53 44 63 56 37 25 13 17 100 94 95 100 

   State 1 0 1 1 9 8 8 10 24 25 24 22 43 43 45 42 24 24 22 25 91 92 91 89 

Grade 11 
   

  
   

  
   

  
   

  
   

  
    

   School *  *  0 *  *  *  0 *  *  *  20 *  *  *  60 *  *  *  20 *  *  *  100 *  

   State 0 0 0 1 6 5 5 7 19 20 20 18 45 45 48 44 29 28 26 30 93 93 94 92 
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Table 11 

CAHSEE Results February 2009 

 

English-Language   

All Students Tested 

Category 
Number 
Tested 

Number 
Passed 

Percent 
Passed 

Number 
Not 

Passed 

Percent 
Not 

Passed 

Mean 
Scaled 
Score 

Reading 
Avg. 

Percent 
Correct 
Word 

Analysis 

Reading 
Avg. 

Percent 
Correct 
Reading 
Comp. 

Reading 
Avg. 

Percent 
Correct 

Lit. 
Resp. 

Analysis 

Writing 
Avg. 

Percent 
Correct 
Writing 
Strat. 

Writing 
Avg. 

Percent 
Correct 
Writing 
Conv. 

Writing 
Applications 

Average 
Score 
Essay* 

All Students Tested 46 43 93% 3 7% 394 88% 84% 83% 82% 83% 2.6  

 

Math   

All Students Tested 

Category 
Number 
Tested 

Number 
Passed 

Percent 
Passed 

Number 
Not 

Passed 

Percent 
Not 

Passed 

Mean 
Scaled 
Score 

Strands for 
Mathematics 

(Average 
Percent 
Correct) 

Probability 
& Stat. 

Strands for 
Mathematics 

(Average 
Percent 
Correct) 
Number 
Sense 

Strands for 
Mathematics 

(Average 
Percent 
Correct) 

Algebra & 
Func. 

Strands for 
Mathematics 

(Average 
Percent 
Correct) 
Meas. & 

Geometry 

Strands for 
Mathematics 

(Average 
Percent 
Correct) 

Algebra 1 

All Students 
Tested 49 40 82% 9 18% 379 75% 73% 73% 66% 58% 
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The Subgroup 

  

At South Fork High School, there is not a minority group, among grades 9-12, that is 

more that 10% of the population.  (See Table 12)  The subgroup at South Fork High that needs 

the most significant support is the Special Education population.  At South Fork there is a 

Resource Specialist Program, a Special Day Class, and Speech/DIS (Designated Instructional 

Services) program.  There is considerable overlap between the RSP and SDC students that also 

receive Speech/DIS support.  Many of the smaller subgroups are represented in Special 

Education: Native Americans, Hispanic or Latino, low socioeconomic states, reduce or free 

lunch, and/or English Language Learners. 

Based on the October 2009 CBEDS, there are thirty-two students at South Fork High, 9
th
 

-12
th
 grade) that receive special education services.  This is 13.9% of South Forkôs student 

population.  (See Table 13) There is one SDC teacher to serve the ten SDC students.  There are 

three different RSTs to serve the twenty-one RSP students in 9
th
 -12

th
 grade.  One RST is 0.6 

F.T.E, one is 0.2 F.T.E., and the third RST is an itinerant teacher that serves many different 

schools.  This teacher is at South Fork High the rough equivalent of one day per week.  There 

also is a contracted SLP (Speech and Language Pathologist) that serves one student needing 

solely Speech/DIS services and 9 students that receive both Speech/DIS services and SDC or 

RSP services. 

  

 

Table 12 

2009-2010 CBEDS Breakdown Including Percentages 

 

G
ra

d
e 

T
o

ta
l 
#
 b

y
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ra
d

e 

A
m

e
ri
c
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n

 I
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d
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n

 o
r 

A
la

k
s
a

 

N
a
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e 

% A
s
ia

n 

% P
a

c
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ic

 I
s
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n
d
e

r 

% F
ili

p
in

o
 

% H
is

p
a
n
ic

 o
r 

L
a

ti
n
o 

% A
fr

ic
a

n
 A

m
e

ri
c
a
n 

% W
h

it
e

 (
n
o

t 
H

is
p
a

n
ic

) 
% 

8 55 4 7 3 5 1 2 1 2 6 11 0 0 40 73 

9 74 3 4 0 0 0 0 0 0 4 5 0 0 67 91 

10 60 3 5 1 2 0 0 0 0 5 8 1 2 50 83 

11 45 4 9 1 2 0 0 0 0 4 9 1 2 35 78 

12 56 2 4 1 2 2 4 0 0 3 5 1 2 43 77 

Totals 290 16 6 6 2 3 1 1 0 22 8 3 1 235 81 
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Table 13 

9
th

-12
th

 Special Education Population from 2009-2010 CBEDS 

 

 Students in 

Special Day 

Class 

Students in 

Resource 

Program 

Students 

receiving 

solely DIS 

Total Special 

Education 

Population 

Total 

population  

Number 10 21 1 32 235 

Percent 4 9 1% 13.6%  
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CHAPTER TWO  
STUDENT/COMMUNITY PROFILE ï OVERALL SUMMARY 
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Implications of the Data with Respect to Student Performance 

 

 The staff continually recognizes the implications of students historically scoring lowest in 

math areas when compared to other areas in both the CST and CAHSEE.   The three most 

prominent implications are: 

 

 Many students are not showing mastery of Algebra- this lowers the schools API and AYP 

 

 The Pre-Algebra and Algebra 1A classes are continually overcrowded 

 

 What do we do with students not meeting benchmarks and/or are scoring in the below 

basic or far below basic levels in all areas of CST Math? 

 

 

Until this school year, there wasnôt an answer to the third implication from above.   Last 

spring, after disaggregating the results of the 2008 CST, the staff noticed that the lowest area of 

scores was in Algebra.  The PLC team spent considerable time at a workshop answering the 

question, ñWhat do we do if they arenôt meeting benchmarks?ò in relation to Algebra 

performance, both in class and on CST.  The PLC team thought that an Intervention Math class 

was needed, and an RSP teacher could teach it.  The PLC team asked the staff, then SAC (Staff 

Advisory Committee), then the District to approve this class for the 2009-2010 school year.   
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Critical Academic Needs 

 

 The staff noticed two prominent academic needs for students at South Fork.  Starting 

with the creation of the Intervention Math class, the staff and administration are making strides 

towards meeting the following critical needs: increase studentsô scores on Math on CST and 

increase Algebra scores on CAHSEE Math. 

 

Academic Need Correlated ESLR  Goal  in Action Plan 

Increase studentsô scores on 

Math on CST  

Meet or exceed state standards 

in required and elective 

courses. 

Provide appropriate 

instruction to meet the varied 

academic and career goals of 

all students by identifying and 

responding to individual 

student needs. Meet the 

Growth Goal for STAR 

Testing, which is to raise our 

API 10 points. Move 10% 

more kids into the proficient 

level on the Algebra I and 

Summative Math STAR Test. 

Increase Algebra scores on 

CAHSEE Math by 5% 

Meet or exceed state standards 

in required and elective 

courses. 

Provide placement, academic 

support, and transition 

services for all special 

education students. 
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Important Questions Rising From Our Analysis 

 

 These are the most frequent questions arising from the staffôs analysis of the 

studentsô performance and demographics. 

 

Why do our students historically score lower on CST Algebra than CST Language Arts? 

 

Will studentsô scores improve with a switch from the block schedule to a 6-period 

schedule? 

 

How can we support students that come to SFHS with low math abilities and/or 

performance? 

 

How can we better serve our Special Education population? 
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CHAPTER THREE  
PROGRESS REPORT 
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  The staff has consistently, both formally and informally, reviewed progress from the critical areas 

from the 2007 WASC self-study.   Some examples of formally reviewing progress are: disaggregating 

CST scores at staff meeting and ñbuy backò days, 8
th
 Grade meetings, PLC meetings, and departmental 

meetings.  Some examples of informally reviewing progress are: teachers talking with each other during 

lunch, teachers dropping in on other teachers after school, teachers talking during car pools, teachers and 

administrator reviewing progress in the halls before school, during break and lunch, and after school.  

Below are the five critical areas from the 2007 WASC self-study and quotations made by teachers 

demonstrating progress. 

 

 

CRITICAL AREA #1: ñThe site leadership and staff develop and implement a systematic, on-going, 

schoolwide practice to disseminate and analyze the disaggregated results of STAR, CAHSEE and 

other test programs, and adjust school programs and goals on a regular basis.ò 

 

 ñDeveloped benchmarks with more multiple choice tests, more Document Based 

Questions (DBQ), review STAR test breakdown to develop power standards to 

cover with our department.ò (Social Studies) 

 ñWe use data from both tests to set ñpower standardsò for our courses.  

Especially critical are Alg. 1A, Alg. 1B, and Alg. 1 because of the timing of the 

tests.ò (Math) 

 ñThe English dept., as a result of disseminated STAR and CAHSEE results, is 
addressing grammar and usage more thoroughly at the 9

th
 grade and vocabulary 

development and etymology in the 10
th
 and 11

th
 grades.ò (English) 

 ñP.L.C. developed Intervention Math and Intervention Guided Studiesò. (Special 
Ed.) 

 ñAfter reviewing and assessing math scores of STAR students, we decided to add 
unit on measurement and angles, thus reinforcing math skills.ò (C.T.E. ï CAD, 

Woodshop and Metals) 

 ñCurriculum is adjusted to meet the goals of achieving high test scores.ò 
(Science) 

 ñBenchmark tests given using STAR released questions.ò (Science) 

 ñCritical reading and writing opportunities given to Life Science and Earth 

Science students to help prepare them for CAHSEE.ò (Science) 
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CRITICAL AREA #2.  The site leadership and staff develop and implement an on-going process to 

assess, review, and share the progress of individual students and the student body as a whole 

toward attaining the Expected Schoolwide Learning Results (ESLRôs). 

 

 ñ8th Grade meetings, Sophomore Counseling, 504 Plans & Meetings, Notice of 

Concern form, SST, monthly department head meetings, monthly staff meetingsò 

(C.T.E) 

 ñIEPs and SchoolWise let teachers access grades and transcripts for all 

students.ò (Special Ed.) 

 ñAll ESLRôs are covered with each unit.ò (Spanish) 

 ñAs a teacher, I assess critical thinking skills, and communication skills, through 
periodic Socratic Seminars and quarterly projects.  I teach cultural, political, and 

social awareness in all of my classes.ò (Social Studies) 

 ñ8th Grade team meets.  Teachers at SF are very good about sharing student 

concerns and working with individual students to ensure educational opportunity 

and success.  Many accommodations for all students made without IPEs or 504s 

(voluntary afterschool tutoring), retesting-reteaching-remediation emphasized.ò 

(Math) 

 ñ8th Grade team meetings and new guided learning class for struggling students.ò 
(Social Studies) 

 ñThere is an 8th
 Grade committee and 8

th
 Grade parent conferences for those 

students targeted as high risk in both behavior and grades.ò (Science) 

  

 

CRITICAL AREA #3:  The site leadership and staff implement a plan that ensures written 

course curriculum documents and actual course curriculum delivered to students are fully 

aligned with content standards. 

 

 ñEvidence: Course Descriptionsò (English) 

 ñStandards set the course curriculum entirely for math.  We pick power standards 
to assure student exposure at particular times; but standards are the course 

outline.ò (Math) 

 ñGive out a course syllabus at the beginning of the year with a course outline and 
a list of standards that will be covered.  8

th
 Grade same as above and I do write 

standards on weekly assignment sheets.  Review standards yearlyò (Social 

Studies) 

 ñYes course descriptions are in place and are aligned with National and State 
Standards.ò (Spanish) 

 ñThe Power Standards for 8th
 Grade Social Studies focus on the goals of the 

Declaration of Independence and U.S. Constitution.ò (Social Studies) 

 ñTests, quizzes, and project documents are all aligned to articulation assignments 
with local junior college, additionally curriculum is designed after standards.ò 

(CTE) 

 ñI have a syllabus for every class with alignment clearly shown.ò (Social Studies) 
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CRITICAL AREA #4:  The site leadership and staff ensure benchmark measures are in 

place to assess mastery of content standards. 

 

 ñBenchmarks for each unit assessed on mid-term and final each semester.ò 

(Spanish) 

 ñI have students initial on the Intervention Math Benchmarks chart when they 

have met that benchmark.ò (Math) 

 ñI have quarterly benchmarks for my academic classes.ò (Social Studies) 

 Semester tests and chapter tests work as benchmarks.  All students do not have to 

achieve 70% mastery at the same time- reteaching, tutoring, & retesting allow 

students to eventually master these skills by the end of each course. (Math) 

 ñGrading rubrics in English address the Reading/Language Arts Framework for 

California Public Schools.  Final exams reflect established benchmarks.ò 

(English) 

 ñAll science courses have up to date course descriptions and all classes are 
content standards based courses.  Most tests are generated based on textbook test 

generator programs-again standards based.ò (Science) 

 ñPerformance is measured by the CMEA rubric.ò (Music) 

 

 

CRITICAL AREA #5:  The site leadership and staff collaboratively create and implement a 

schoolwide Staff Development Plan that focuses on but is not limited to: 

ü The use of disaggregated data to modify curriculum and instructional strategies. 

 ñMeet as a staff to review resultsò (Social Studies) 

 ñSTAR and CAHSEE results are disseminated during faculty meetings each 
year.ò (English) 

 ñStudents that scored low in the Below Basic range or in the Far Below Basic 

ranges on Math portion of STAR were placed in Intervention Math course.ò 

(Math and Special Ed.) 

 ñThe beginning of PLC last year.  I work on content of lessons where students 
score low on STAR.ò (Social Studies) 

 ñAll departments use more multiple-choice questions (with answer sheet) for unit 

tests, mid-terms, benchmarks etc. to provide the students with more experience 

taking standardized multiple-choice tests.ò (Special Ed.)  

 ñIEPs and 504s used to modify curriculum and instructional needs of many 
students.ò (Science) 

 ñCurriculum and instruction are modified to suit the needs of the student and the 
subject matter.ò (Music) 
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ü Determining methods to ensure special needs students are making progress toward 

school expectations. 

 ñThe Special Ed. Department updates all IEP studentsô progress towards academic 

goals on a quarterly basis.ò (Special Ed.) 

 ñWeekly informal meetings with Special Ed. Teacher(s) to discuss students.  
ñModifications for IEP students.ò (Social Studies) 

 ñAttendance at IEPs, Special Ed. Feedback forms, accommodations and 

modifications are being used.ò (English) 

 ñTeachers allow Resource Students to take or complete quizzes/tests in RSP 
room(s).ò  (Special Ed.)   

 ñMost performance classes use assessment based on participation, which allows 

students to progress from their own level.ò (Music) 

 ñAll special needs students are given extra attention, appropriate projects, and 
revised assessment techniques to ensure school expectations.ò (CTE) 

 ñRegular updates are given to Special Ed. Department.  Life Science is offered as an 

alternative to Biology so special needs students have greater success.ò (Science) 

 

 

ü Ensuring all critical needs of the school is being addressed and has a positive impact 

on student learning and the schoolôs program. 

 ñThereôs light at the end of the tunnel.ò (Math) 

 ñWe monitor individual students and their progress in other subjects as a matter of 
course.  This is because when students fail in other subject areas, they lose the 

opportunity to participate in elective programs, like music.ò (Music and Drama) 

 ñChallenge Day and trip to Mateel (to watch ñRecycled Youthò)ò (Science) 
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CHAPTER FOUR 
SELF-STUDY FINDINGS 
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Category A: Organization: Vision and Purpose, Governance, Leadership and 
Staff, and Resources 
 
A1. To what extent does the school have a clearly stated vision or purpose based on its student 

needs, current educational research and the belief that all students can achieve high levels?  To 

what extent is the schoolôs purpose supported by the governing board and the central 

administration and further defined by expected schoolwide learning results and the academic 

standards? 

Narrative Response Evidence 

The vision of South Fork High School includes strong 

community support. The school provides a positive, secure 

and healthy atmosphere that allows all students to become 

involved in a variety of academic and extra-curricular 

programs enabling students to become thoughtful, 

insightful, and self-sufficient contributors to society. The 

curricular and instructional goals are based on the schoolôs 

vision of desired student learning results. 

 

A wide array of stakeholders developed the school Vision 

and Mission statements and the Expected Schoolwide 

Learning Results (ESLRs). The participants included 

teachers, administrators, counselors and classified staff 

along with parents, community members and students. They 

were revised in 2004 and reaffirmed again in 2009. The 

district administration and the governing school board have 

approved the Vision and Mission statements and ESLRs, 

and they are posted in all classrooms, offices and the school 

website. They are introduced to all eighth grade students as 

part of the Planner/Handbook and reinforced in the daily 

Splinter.  

 

The district has a Curriculum Master Plan (CMP), that is 

aligned with No Child Left Behind (NCLB) and is the 

framework for most curricular decisions. Requests for new 

course  proposals must be aligned with the CMP. For the 

past five years it has been the focus of the school board to 

align all textbooks and courses of study to reflect state 

standards. All core classes are aligned to state standards. 

The school implementation of curriculum is consistent with 

the expectations of the CST and CAHSEE.  Collaboration 

time, staff development days, and continuing education have 

focused on the adapting of curriculum to the standards.  

 

 

 

 

 

 

 

 

 

 

 

 

× ESLRs 

× Vision Statement 

× Mission Statement 

× Splinter 

 

 

 

 

 

 

 

 

 

× Curriculum Master 

Plan 

× State-Aligned 

Textbooks 

× Staff Development 

×  Agendas 
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A2.  To what extent does the governing board have policies and bylaws that are aligned with the 

schoolôs purpose and support the achievement of the expected schoolwide learning results and 

academic standards based on data-driven instructional decisions for the school?  To what extent 

does the governing board delegate implementation of these policies to the professional staff?  To 

what extent does the governing board regularly monitor results and approve the single 

schoolwide action plan and its relationship to the Local Educational Association plan? 

 

Narrative Response Evidence 

The Southern Humboldt Joint Unified School District 

school board meets monthly and as needed. A portion of 

their meeting is dedicated to reviewing policies and 

administrative regulations.  This practice ensures that the 

policies are aligned with the districtôs CMP. They also 

approve all district expenditures to insure that all monies are 

spent in compliance with the master plan. Some examples of 

recent expenditures include: 1) the necessary funding to 

allow for class size reduction in freshmen English and math 

classes, 2) Minimum Days for Mid-Term exams and Short 

Wednesdays; and 3) the funding for a Certificated School 

Nurse at SFHS.  

 

The S.H.U.S.D. Board of Trustees is also committed to 

facilitating communication with the community and 

students at SFHS. In the Spring of 2009 a Charrette was 

held on a Saturday to give community members a chance 

for input on a wide variety of topics of importance to 

residents of the school district. The Board of Trustees also 

× Board of Trustees 

× School Board 

Meetings 

× School Board Meeting 

Minutes 

× District Office 

× Curriculum Master 

Plan 

× Class-size Reduction 

in math and English 

08/09 

× Minimum Days 

× School Nurse 

× Professional 

Development  

× Workshops and 

Conferences 

× Charrette 

× Open Forum 

Information regarding curriculum is disbursed to the South 

Fork staff in a variety of ways: Staff Meetings, Staff 

Advisory Committee (SAC), Administrative Cabinet, 

Department Chair meetings, Department meetings, voice 

mail, emails, daily bulletin, staff lounge postings and person 

to person. Parents can access information about the school 

through the online Splinter, the daily bulletin posted on the 

schoolôs website, individual phone calls, automated phone 

dialer- AlertNow, parent conferences, Back-to-School 

Night, Eighth Grade Orientation Night, and the S.H.U.S.D. 

Board of Trusteeôs website. 

 

× Staff Meeting Minutes 

× Department Minutes 

× Courses of Study 

× Staff Advisory 

Committee Minutes 

× Department Chair 

Meetings 

× Daily Bulletin 

× SFHS Website 

× Parent Conferences 

× Back to School Night 

× Administrative 

Cabinet 

× Eighth Grade 

Orientation 

× District Benchmarks 
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held an Open Forum with the students of SFHS. This event 

provided the students a chance for open, two- way 

communication with the Board of Trustees. A student 

representative from SFHS also sits on the Board. 

 

All available services for the SFHS population are 

coordinated through the Staff Advisory Committee (SAC), 

that meets monthly, and then through the Administrative 

Cabinet. The SAC is comprised of department chairs and 

the principal. The SAC examines CST and CASHEE results 

in addition to program enrollment numbers. The SAC, to 

meet the needs of the students and capitalize on the 

teachersô strengths, approves all curriculum plans such as 

pilot classes, course changes, and program changes.  Once 

the SAC has approved courses, the Administrative Cabinet 

further reviews them.  The Administrative Cabinet, which 

meets monthly, is comprised of administrators and district 

management personnel that oversee programs.  Finally, 

these changes are reviewed and approved by the Board of 

Trustees.  

 

The School Site Council, comprised of teachers, classified 

employees, students and parents, is involved in making 

recommendations to the SAC, the Administrative Cabinet 

and the Board of Trustees by providing input on the Single 

Plan for Student Achievement and the spending of one-time 

monies.  

 

The school board delegates the implementation of policies 

through the districtôs chain of command. The superintendent 

reports directly to the board followed by the site principals, 

department chairs, certificated and classified staff. 

 

The school board approves the Single Plan for Student 

Achievement, and the Local Educational Association Plan 

(LEAP). The board regularly meets with the superintendent 

to assure that the schools are in compliance with LEAP and 

the individual single school wide plans.  The board also 

receives copies of minutes from department meetings, 

department chair meetings and SAC meetings. 

 

The Intervention Classes are a direct result of the Single 

Plan for Student Achievement and LEAP to raise the 

performance of identified student groups.  The addition of 

college courses taught on campus in the evenings, accessible 

to students, is another result of the plan to improve the 
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performance of all students.  × Math/Algebra 

Restructuring 

 

A3.  To what extent based on student achievement data, does the school leadership and staff 

make decisions and initiate activities that focus on all students achieving the expected school 

wide learning results and academic standards? To what extent does the school leadership and 

staff annually monitor and refine the single schoolwide action plan based on analysis of data to 

ensure alignment with student needs? 

 

Narrative Response Evidence 

The School Site Council, comprised of students, parents, 

teachers, school staff, and principal, validate the Single Plan 

for Student Achievement. The entire teaching staff then 

approves the plan. The four goals of the plan are: 1) Provide 

appropriate instruction to meet the varied academic and 

career goals of all students by identifying and responding to 

individual student needs. Meet the Growth Goal for STAR 

Testing, which is to raise our API three points. Move 10% 

more kids into the proficient level on the Algebra I and 

Summative Math STAR Test. 2) Provide appropriate 

instruction to meet the varied academic and career goals of 

students by identifying and responding to individual student 

needs.  3) Provide and maintain library facilities to meet the 

needs of present and future students.  4) Create a safe, 

respectful learning environment that promotes respect, 

physical health, and appreciation for appropriate social 

behaviors. 

 

The math department now offers a class called Intervention 

Math. It was borne out of a desire to engage students who 

have great difficulty grasping algebraic concepts that are 

abstract when they are taught in a traditional manner.  

 

The Special Education department along with our 

counseling techs, psychologist, and principal meet regularly 

to discuss individual and group student achievement and 

placement issues.  Adjustments are made in the studentôs 

schedule as needed, in accordance with the IEP, to further 

promote individual achievement. 

 

Beginning fall 2009, collaboration time was returned in the 

form of Short Wednesdays. These formal meetings allow for 

ongoing collaboration in addition to the district Staff 

Development days. The district has approved release time 

for teachers from South Fork to meet for additional 

collaboration on an as-requested basis.  During this time 
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teachers met with departments that have established 

benchmark tests. 

 

The schools SAC meets monthly to revise, create, and 

update curriculum needs. Academic departments meet 

monthly to address department issues.  The core 

departments disaggregate CST and CAHSEE data each 

year.  Data is disaggregated by subgroups, however the 

South Fork population is not very diverse thus this data is 

not always sufficient.  When significant, this data is used to 

improve the curriculum, assessment, and instruction.  It has 

been more helpful for teachers to identify individual 

students than to focus on special subgroups. 

 

The most important change that has come from 

disaggregating data from CST and CAHSEE testing is the 

sequencing of instruction.  Patterns in the data have led 

many departments to change the sequence of instruction to 

enhance learning as well as the performance on these tests.  

Many departments now utilize multiple choice questions to 

familiarize students with standardized tests. The 

development of the Intervention Classes, especially 

Intervention Math, is a result of such data analysis. Other 

specialized classes such as Honors English caused an 

imbalance in class sizes for other sections, but the staff 

agrees that these programs are essential for student success. 

 

In an effort to improve the overall academic success of 

students, teachers use Short Wednesdays for curricular 

development, cross-curricular activities, collaboration, and 

data analysis. 

 

For the past few years tutoring in English, Social Studies 

and math has been offered after school twice weekly by 

certificated staff members. This year college students are 

being paid through Talent Search to provide additional 

tutoring services under the supervision of a credentialed 

teacher. 

 

The South Fork High School leadership encourages a 

collaborative approach to the design of activities that focus 

on student achievement of the ESLRs and academic content 

standards. Many of the activities designed to improve 

student performance are initiated by departments or at 

department chair meetings. Faculty members are 

encouraged to suggest, promote and pursue ideas that will 
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enhance student learning. The school administration 

supports such proposals.  Committees have been developed 

district wide to readily address key issues such as 

technology and health.  These committees are made up of 

administration, teachers, and community members. The 

committees review proposals and make recommendations to 

the superintendent and school board for awarding 

categorical funds. The counseling tech staff and the 

administrative team also meet to establish clear and 

consistent goals for the education of the students. 

 

Juniors who have not passed either section of the CAHSEE 

have an intervention conference with a counseling tech and 

parent. Intervention techniques such as after school tutoring, 

and placement in Intervention class, are discussed. Seniors 

who have not passed the CAHSEE have individual tutoring 

with a certificated staff member. (SB 1802) 

 

Honorôs teachers review prior academic success and STAR 

test results to accommodate proper placement in advanced 

classes. 

 

Additional funds are available through the Family 

Partnership Council (LEA), Safe and Drug Free Schools, 

and from MAA monies. Proposals must match one or more 

of the health and wellness goals. LEA, S&DFS and MAA 

monies have helped support additional nursing services, 

anger management group, Alcohol Tobacco and Other 

Drugs diversion, and student-driven programs including 

Challenge Day.  All of these services have helped improve 

the physical and emotional health of our students. 

Through the work of the Family Partnership Council, 

relationships with community agencies are formed and 

MOUôs with providers such as Redwoods Rural Clinic, 

Planned Parenthood, Changing Tides, and Open Door bring 

needed services to our students. 
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A4. To what extent does a qualified staff facilitate achievement of the academic standards and 

the expected schoolwide learning results through a system of preparation, induction, and 

ongoing professional development? 

 

Narrative Response Evidence 

The hiring of new staff members is done in accordance to 

district and school board policies. Job openings are 

advertised in local print media and on the Edjoin and 

County Office website. Job postings list the specific skills, 

credentials and experience necessary. A committee of 

teachers and administrators conduct a paper screening 

process followed by interviews and background checks. The 

district office works with the California Commission on 

Teacher Credentialing to verify the candidatesô credentials. 

The goal is to hire highly qualified teachers.  All new 

teachers are CLAD certified. 

 

New teachers at South Fork High School are carefully 

selected, assigned, supported and monitored in order to 

ensure a quality educational experience for our students. 

Because our school has an excellent reputation, we receive 

many applications from very qualified candidates whenever 

a position opens up.  While new teachers usually get the 

more basic teaching assignments, our school does not shy 

away from putting a new teacher into a higher-level class if 

their credential and previous experience fits the assignment.  

A mentor teacher, assigned through the BTSA and/or PAR 

program, supports each new teacher. New teachers are also 

provided with a district and site orientation before school 

starts.  Site principals monitor new teachers through several 

classroom observations and the completion of professional 

objectives throughout the two-year probationary period.  

 

Staff Development Days are provided for all staff including 

all teachers, paraprofessionals, and classified employees. 

The district provides on-going professional development for 

all staff through planned Short Wednesdays, Staff 

Development Days, department meetings, and monthly staff 

meetings. Counseling Techs are involved with CORE 

meetings. All staff members are also encouraged to attend 

individual workshops and seminars. Last year two district 

teams had training on ñProfessional Learning Communitiesò 

in preparation for a return to Short Wednesdays. The entire 

certificated staff at SFHS was then in-serviced on PLC 

through the buy-back process. 
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The district encourages continuing education. In addition to 

the administrative staff, five teachers have masterôs degrees, 

and 100% are CLAD certified. Of the 81 course sections 

taught on our campus, all are NCLB compliant. 

 

To further promote professional growth and cooperation, 

teachers share a common lunch. This allows for ongoing 

informal discussions and exchanging of ideas. Monthly 

faculty meetings provide another opportunity for staff to 

share accomplishments and inform others of upcoming 

events. The Special Education department meets with 

counseling techs, psychologist, and principal to discuss 

individual student needs and upcoming IEPs. The District 

Special Education Department meets monthly as well. 
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A5. To what extent are leadership and staff involved in ongoing research or data-based 

correlated professional development that focuses on identified student learning needs? 

 

Narrative Response Evidence 

Staff development is driven by a number of plans and 

documents. At the district level are the CMP and the LEAP; 

at the site level, plans include the WASC Action Plan and 

the Single Plan for Student Achievement. 

 

There is no single budget category for professional 

development; so funding is creatively managed from several 

different sources including special education funds, GATE 

funds, Principalôs Discretionary Fund, departmental funds, 

PAR, BTSA, site technology funds, and even on occasion, 

fundraising by booster clubs.  The district has used site 

members to conduct training for peers thus increasing their 

development as professional educators.  At times staff 

members pay for the training out of pocket when funding is 

depleted. All staff members, including paraprofessionals, 

and support personnel have the opportunity to participate in 

quality professional development activities. The District 

Office organizes the District wide Staff Development Day. 

There is a general session everyone attends followed by 

breakout sessions that fit the needs of particular staff 

members. Support staff is fully trained on health and safety 

issues such as universal precautions and blood-borne 

pathogens. 

 

 

Recent examples of staff training and workshops at local 
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Staff Development Days include: Forty Developmental 

Assets, Mandated Reporting, Professional Learning 

Communities, Differentiated Education, Computer 

Applications in the Learning Center, and many others too 

numerous to mention. 

 

Staff Development Days address diversity by providing 

awareness and training related to the knowledge, skills and 

behaviors needed to ensure that an equitable and high 

quality education is provided to all students.  An illustration 

of some topics presented includes: non-traditional career 

choices, using the Learning Center, and H1N1 information. 

 

Teachers, counseling techs, administrators and other staff 

members are encouraged to attend conferences and 

workshops that will give them the training to improve 

student achievement. Some of the conferences they have 

attended include: University of California and California 

State University counselor conferences; Advanced 

Placement summer seminars; CTE, ROP, Targets of 

Opportunity, and SchoolWise student data management 

system. 

 

South Fork High School evaluates its teachers based on the 

California Standards for the Teaching Profession (CSTP) 

and is committed to supplying teachers with the training 

needed to satisfy these requirements.  The implementation 

of progress or grade reports every four and a half weeks is 

just one example of how teachers are able to improve 

communication with parents and students.  

 

South Forkôs administration uses a proactive approach in 

dealing with conflicts.  The principalôs ñopen doorò policy 

makes him highly accessible to staff and parents.  Issues are 

openly discussed with the relevant parties.  While emails 

and phone calls are used, face-to-face communication is 

encouraged when trying to resolve issues. 

 

Probationary teachers are evaluated by administration each 

year and permanent, tenured personnel are evaluated every 

two years to ensure professional standards.  A teacher who 

is being evaluated attends a pre-evaluation conference early 

in the school year that lists the CSTP.  Each teacher 

identifies two criteria that will become a particular area of 

emphasis. After these two elements are identified the 

teacher meets with the administrator to review them.  
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During the next few weeks the administrator will conduct 

classroom observations to see if the objectives are being 

met.  A written evaluation is reviewed and discussed with 

the teacher. 

 

A6.  To what extent are the human, material, physical, and financial resources sufficient and 

utilized effectively and appropriately in accordance with the legal intent of the program(s) to 

support students in accomplishing the academic standards and the expected schoolwide learning 

results? 

 

Narrative Response Evidence 

The human, material, physical, and financial resources are 

utilized effectively through the governance of the school.  

Each department has a chairman chosen by the members of 

the department.  The department chair is responsible for 

holding a meeting each month with all department members.  

At these meetings it is important to discuss the long-range 

plan to ensure all students are achieving the academic 

standards and the expected school wide learning results.  If 

the expected results are not being met an alternative plan is 

discussed.  It is the responsibility of the department chair to 

meet with the administration each month.  During these 

meetings, the department chair and the administration 

continually examine the schoolôs long-range plan for 

achieving the academic standards and expected school wide 

learning results discussed in the department meetings.   

 

The chairman of each department assures the use of 

standards-aligned textbooks.  This is done through the 

process of textbook review and textbook adoption.  Money 

is sometimes budgeted for each department so the required 

text and materials can be purchased.  On occasion there are 

also funds for each department to spend on specific needs 

such as technology, classroom supplies and professional 

development. 

 

Each year core departments use several sources of data to 

review learning results.  These indicators include CAHSEE, 

CST, API, SAT/ACT, as well as local assessments such as 

benchmark testing and student grades.  From these meetings 

core departments determine current trends and make 

program changes accordingly.  These changes may include 

individual student placement, introducing new teaching 

strategies, and/or revising curriculum.  These discussions 

determine the changes and resource allocations described in 

the Single Plan for Student Achievement and are shared 

× Department Chairs 

× Board of Trustees 

× Department Chair 

Meetings  

× Staff Advisory 

Committee 

× Department Meetings 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

× Textbook Adoption 

Process 

× ESLRs 

× Single Plan for 

Student Achievement 

× District 

Administration 

× Site Administration 

× Standardized Test 

Data 



Western Association of School and Colleges Accreditation                              Focus on Learning 

 

47 

 

with the School Site Council. Site Council oversees the 

allocation of these categorical resources and provides input 

for the vision statement and ESLRs. The Site Council is 

made up of one administrator, two students, three parents, 

three teachers, and one classified member. 

 

The site principal and district office oversee allocation of 

financial resources including categorical funds, general 

funds, and textbook funds.  

 

The staff at South Fork High School is involved in the 

allocation of resources.   The Family Partnership Council, 

which is made up of district professionals, community 

members and district administrators, meets once a month to 

allocate LEA money to a variety of programs. LEA money 

is also used to better the conditions of the school and 

improve the studentôs ability to achieve ESLRs.  Included in 

these improvements are a school nurse and a therapist to 

help with basic needs of our students.  The Southern 

Humboldt Schools Foundation and Rotary supplied funds to 

purchase and install thirty two new computers and 

appropriate furniture in the library to assist students with 

research.  The spending of GATE money was determined 

through a site coordinator.  Teachers who instruct honors 

courses could request money from GATE funding to better 

serve advanced students.  This money has been used to pay 

for teaching materials, conferences and SAT/ACT test prep. 

 

The schoolôs physical plant supports student learning by 

offering a safe, maintained and functional campus. The 

school maintains an open campus, which adds to the 

vibrancy and sense of community for our students.  To 

ensure safety, the school provides a campus supervisor as 

well as a lunch monitor. Administration and staff strive to 

meet our mission statement by providing a safe environment 

for student learning.   A school lockdown plan is in place 

and practiced in case of emergency.  Regular fire and safety 

drill are planned and carried out. Our limited maintenance 

and custodial staff works diligently to keep up with the 

demands of our campus.   

 

 

There is adequate space for all facets of student learning and 

support.  There are computers in every room, a Mac/PC 

computer lab, and a modern library/media Learning Center 

equipped with 32 computers all connected to the Internet 
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and equipped with appropriate software necessary for 

research, writing and formal presentations.  All teachers are 

assigned a classroom and additional rooms are available for 

large and small meetings, collaboration between staff and 

alternative instruction.  

 

The school has used resources such as Edjoin and EDCAL 

to assist in hiring a well-qualified staff.  New teachers are 

nurtured and supported through BTSA and PAR.   GATE, 

Perkins, S&DFS, and community donations also provide 

funds to send teachers to conferences, buy new computers, 

and provide training for Challenge Day, which helps create 

a welcoming environment for students.  
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Self-Study Findings: 

 

Focus Group A: Organization: Vision and Purpose, Governance, Leadership and Staff, and 

Resources identified the following Areas of Strength and Prioritized Growth Areas: 

 

Areas of Strength: 

 

1. Strong sense of community. 

 

2. Strong communication between Special Education teachers and mainstream classroom 

teachers to help individual students be successful. 

 

3. Principalôs ñopen doorò policy. 

 

4. Staff communication and sense of camaraderie. 

 

5. Staff participation in recognizing the need for outside counseling services. 

 

6. Utilization of LEA money goes directly to support student wellness. 

 

7. Intervention Study Skills and Intervention Math program designed to result in gains in 

CST and CAHSEE results. 

 

Prioritized Growth Areas: 

 

1. Systematic method of collecting and evaluating standardized data. Disaggregation. 

 

2. More collaboration between departments such as interdisciplinary discussions regarding 

educational research. Continued implementation of the PLC model. 

 

3. Revisit the district governance model based on the recent retirement of key personnel. 

 

4. Budget stability. 
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Vision and Purpose, Governance, Leadership and Staff, and Resources 

 

Focus Group Members 

Chair:       Committee: 

Dena Rovai (Spanish teacher)    Melinda Bailey (Science teacher) 

       Gillian Brown (English teacher) 

       Scott Harrison (Art teacher) 

       Steve Jones (Vocation Ed teacher) 

       Patty Radenbaugh (Nurse) 

       Mary Moore (Secretary/Designated Subject) 

       Donna Bowman (Attendance Clerk) 

       Sue Eldridge (Counseling tech) 

       Susie Chadbourne (Parent) 
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Category B:  Standards-Based Student Learning: Curriculum 
 

B1. To what extent do all students participate in a rigorous, relevant, and coherent standards-

based curriculum that supports the achievement of the academic standards and the expected 

school-wide learning results? [Through standards-based learning (i.e. what is taught and how is 

it taught?), the expected school-wide learning results are accomplished.] 

 

Narrative Response Evidence 

South Fork High School provides a healthy variety of 

curricular opportunities to challenge students.  All students 

participate in a rigorous, relevant, and coherent standards-

based curriculum that supports the state academic 

standards, expected school-wide learning results (ESLRs), 

and the Single Plan for Student Achievement.   Embedded 

within the graduation requirements, are academic core 

courses in English/Language Arts, math, science, social 

science, physical education, vocational education and 

visual and performing arts.  All core classes and textbooks 

are aligned to state standards, and a local advisory 

committee ensures that vocational classes correspond with 

industry standards.   

 

Benchmark exams have been created for core academic 

courses that are administered to measure student success. 

The results of these tests along with standardized test data 

are used to determine proper course placement in certain 

classes, primarily math and English honor classes. 

 

The curriculum reflects the most recent trends in education 

research intended to reach all abilities and learning styles.  

Curricular advancements include methods that invite 

students to solve problems by utilizing cutting-edge 

education philosophy and instruction using modern 

technology and tools.  The math department has been at the 

forefront of changing curriculum to meet the needs of 

students.  Specifically, the new Intervention Math class is 

designed to engage students who have great difficulty 

grasping concepts taught in a traditional manner. 

Additionally, students in Physics and English 4 complete 

problem-solving projects that allow for real-world 

applications.  Seniors are assigned a problem-based 

learning project called ñSenior Projectò in which students 

creates projects of their choosing. This capstone involves 

extensive research, interviews with experts in a field, 

keeping a journal, writing a report, giving a presentation to 

the entire class, and producing a tangible ñproductò. 

× All core and elective 

classes have defined 

standards  

× ROP Classes meet 

industry standards 

× All core textbooks are 

aligned to state 

standards 

× Use of benchmark 

testing to drive 

curriculum 

× Material is presented 

using a variety of 

methods. 

× Research Projects 

× Drama Program 

× Music Program 

× Art Program 

× I - Search 

× Senior Project 

× Community Service 

Requirement 

× Woodshop projects  

× Welding Projects  

× AutoCad Drafting 

× Digital Art class uses 

PhotoShop 

× Intervention Math 

× Intervention Study 

Skills 

× Honors Courses  

× Professional Cooking 

× All students have 

multiple opportunities 

to succeed in Algebra 

× RSP students are 

mainstreamed into 

regular education 



Western Association of School and Colleges Accreditation                              Focus on Learning 

 

52 

 

The curriculum at South Fork includes college preparatory, 

Career and Technical Education, Regional Occupational 

Program (ROP), special education, on-line courses and 

evening college courses available locally to our students. 

South Fork participates in the Humboldt ROP, which offers 

direct instruction in specific career areas such as Business, 

Business Technology, CIS, Digital Media, Drafting 

Technology, Manufacturing Technology, Culinary Arts, 

and Construction Technology. A Career Pathway Program 

of Study supports each career area.  An exciting new 

partnership with College of the Redwoods provides 

additional opportunities for students. College of the 

Redwoods offered Anthropology, Psychology, Sociology, 

and Welding Technology courses during the fall 2009 

semester, and US History Through Reconstruction, General 

Psychology, Intro to Womenôs Studies, and Welding 

Technology courses during the spring 2010 semester to 

high school students on SHUSD campusôs after regular 

school hours. College of the Redwoods is currently in the 

process of purchasing a surplus district school to establish 

an even larger presence in the community. 

 

Additional programs are available for remedial level and 

special education students through the Intervention 

Program.  In this program, a teacher with specific training 

in special education works together with paraprofessionals 

and regular education teachers to teach students in smaller 

classes with better opportunities for one-on-one instruction. 

An emphasis has been placed on improving basic skills in 

organization, reading, writing and math with a focus on 

passing the CAHSEE and achieving the ESLRs.  This 

system has made more students accountable for meeting 

their goals.  Most special education students are 

mainstreamed into the regular education program. 

Instructors use accommodations based on a studentôs 

ability, and their IEP/504 plans. 

 

Some integration exists between departments, classes and 

programs. This process is driven more by individual 

teachers. Many of our collaborations involve the study of 

literature and its connections to other disciplines. For 

example, the social science and English departments 

collaborate by requiring students to read novels that are 

connected to US History and the study of American 

Literature. English 2 studies the Holocaust novel Night in 

conjunction with World Historyôs study of World War II. 
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Math and Science have also assigned common problem-

solving assignments, as have different areas of vocational 

education, for example Computer Literacy partners with 

English, Science, and Math. The social science courses 

regularly offer assignments that address the English 

standards, including research papers, letters to the editor, 

letters to congressmen, the study of primary source 

documents and literature extracts, and vocabulary tests.  

Our science courses offer cross-curricular opportunities in 

the form of required readings of a science fiction novel in 

Physics and a non-fiction book dealing with the natural 

world in Biology.  In addition, Biology students write a 

research paper on endangered species, which is aligned to 

the English standards and science students regularly extract 

current events from on-line media sources and perform 

formal presentations. Our math programs use numerous 

reading-based materials to set up real-world problems or 

exercises that mimic the real world. In addition, students in 

math use Excel spreadsheets and work with longitude and 

latitude in support of studentsô geographical knowledge.  

The SFHS computer literacy courses provide numerous 

cross-curricular opportunities as well. 

 

Administration, teachers and counselors collaborate to 

create a master schedule that best meets the needs of the 

entire student population and allows for flexibility.  It was 

determined that the Eighth Graders needed a better 

indoctrination to the high school experience and the master 

schedule was formulated to provide them with a more 

sheltered day. The schedule is designed to allow students 

access to the needed core curriculum and offer a variety of 

suitable electives. Our recent shift from a block schedule to 

a six period day seems to have created a bulge in students 

needing Foreign Language. The demand for these courses 

has impacted enrollment in other electives such as 

band/music. Currently we are expanding offerings of on-

line courses to provide additional flexibility.  The school 

makes every effort to provide optimal class sizes within the 

master schedule to facilitate student learning and 

attainment of the ESLRs. Freshman English and Algebra I 

classes have participated in class-size reduction, with an 

average of 20 students. An additional effort is also made to 

limit the number of students in special education classes. 

 

To better serve students, school personnel regularly 

communicate with feeder schools and post-secondary 
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institutions. When offered, Field Biologyôs Redwood 

Ecology Unit is articulated with Redway and Whitethorn 

Elementary Schools as well as Humboldt State University. 

Math and English teachers are familiar with the eighth 

grade students and discuss curriculum and proper 

placement in their freshman classes. Seventh grade teachers 

review 7
th
 grade benchmarks and make recommendations 

for individual student placement in math courses. The 

information is passed along to counselors and parents to 

help in scheduling. We offer eight graders several options 

for their electives.  Spanish 1, band, and choir are each 

offered for A-G credit.  Students on a career pathway 

choose a rotation including culinary arts, welding, metal, 

and keyboarding. 

 

At the college level, South Fork counseling techs regularly 

meet with community college and university counseling 

staff to provide the most current information and arrange 

information nights. All South Fork ROP courses are 

articulated with similar College of the Redwoods courses.  

Programs such as TriO, whose main purpose is to assist 

students in their transition to college, offer advising, 

financial aid assistance and field trips to some of the stateôs 

top institutions of higher learning.  As part of the Perkins 

grant, recent graduates are tracked to evaluate the 

effectiveness of the academic program on post-secondary 

education. 

 

× Teacher 

Recommendations 

from feeder schools 

× Career Day 

× ROP Classes receive 

college credit 

× TRiO 

× College Counseling 

 

B2: To what extent do all students have access to the schoolôs entire program and assistance 

with a personal learning plan to prepare them for the pursuit of their academic, personal and 

school-to-career goals? 

 

Narrative Response Evidence 

Students at South Fork High School have many 

opportunities to make appropriate choices and pursue a full 

range of realistic career choices and educational programs.  

SFHS provides for career exploration, preparation for post-

secondary education, and technical training through a 

strong collaboration between counseling, academics and 

vocational programs. 

 

Support for a South Fork High School studentôs academic, 

personal and school-to-career goals begins before he or she 

leaves the seventh grade. The annual Eighth Grade 

Orientation Night, usually held in May, starts the process of 
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counseling students and parents regarding the appropriate 

personal learning plan. At the orientation students and 

parents are invited to make their 8
th
 grade course selections. 

Students can elect to take foreign language, choir/band 

classes, a CTE rotation class, or an intervention study skills 

class. Later in the evening, counseling technicians make 

appointments to meet individually with each incoming 

eighth grader and his or her parent to finalize their course 

schedule for next year. At these meetings counselors meet 

with eighth graders and their parents to provide information 

about graduation requirements including the CAHSEE, 

four-year college admission requirements, career-technical 

programs as well as elective offerings for eighth grade. 

New students are also introduced to unique opportunities 

available such as TRiO, Resource Specialist Program, CTE 

and honors classes. The orientation process continues in 

August when these students are given a tour of the campus 

and advice from the ASB Officers.  

 

The counseling staff monitors each studentôs personal 

learning plan.  Each year all students meet with one of our 

three counseling techs or the school psychologist to go over 

their progress toward graduation and plan their classes for 

the next year.  

 

Eighth grade instructors meet regularly to review the 

progress of the 8
th
 grade cohort and determine what 

interventions, if any, are appropriate. At least two other 

meetings are held with 8
th
 grade parents and their students 

over the year to help ensure a successful transition into the 

9
th
 grade year.  

 

South Fork High School provides students with a variety of 

opportunities to explore career choices. Students in the 

CTE rotation elective complete career exploration activities 

using an on-line tool called Drive Of Your Life; these 

students also complete activities involving self-assessment 

and teamwork to learn about common skills and abilities 

required in the workplace. 

 

All 9
th
 grade students are enrolled in the Computer Literacy 

course (a graduation requirement) and complete a series of 

assignments including self-assessment, career awareness, 

career exploration, and goal setting. Students use an on-line 

tool, Choices Planner, for self-assessment and career 

exploration to create a personal life plan, which they can 
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continue to access up to a year after graduation from South 

Fork High. Guest speakers, drawn from local parents, 

alumni, and other community members, meet with all 9
th
 

graders on a weekly basis to share their school/career/life 

experience. Our school psychologist also speaks to the 9
th
 

grade classes each year to help them formulate a learning 

plan. The presentation focuses on graduation requirements, 

UC/CSU admission requirements and each student has a 

worksheet to develop their high school plan. 

 

An emphasis is placed on sophomore year counseling 

where the student, parent, and a counselor or the district 

psychologist discuss the studentôs plans for after high 

school and plan his or her class choices for the next two 

years. Plans that are generated during Sophomore 

Counseling are reviewed later that year and again during 

junior registration the following year. Students with IEPs 

also review their plans at yearly meetings.  Parents can also 

keep track of a studentôs progress through the mailing of 

current grades every four and a half weeks and weekly 

progress reports. 

 

For students interested in one of the seven vocational career 

pathways established at SFHS, counseling techs have CTE 

career pathway binders and program of study worksheets to 

help students plan their SFHS coursework as well as their 

post-secondary education and training needs. Career 

awareness information is part of the California sate CTE 

standards that are integrated into the curriculum of every 

CTE course. 

 

Beginning in the 9
th
 grade all students whose parents did 

not complete a four year post-secondary degree program or 

face other barriers to completing a post-secondary 

education are recruited for enrollment in one of the TriO 

programs, either Talent Search or Upward Bound. Students 

who qualify for these programs meet monthly with a 

counselor during their SFHS career to help them prepare 

for a successful transition into post-secondary education. 

The English Department manages portfolios for all students 

through their time at South Fork High School. Other 

departments contribute materials to these student portfolios.  

In addition, students self-assess strengths and weaknesses, 

and develop goals to be used in their English courses. 

 

Information about college admission tests, financial aid, 
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scholarships and college applications are distributed in a 

number of ways. Counseling techs make presentations to 

junior and senior classes.  Upper-classmen receive planning 

guides that provide information about post-secondary 

options.  Students receive information and encouragement 

in their classes in regard to continued education after high 

school. Juniors and seniors receive updates from the 

counseling office about college deadlines, scholarships, 

financial aid and other events related to college admissions.  

Information is also available in the Splinter Daily Bulletin, 

the school website and the Quarterly Principalôs 

Newsletter.  Counseling also schedules evening Financial 

Aid meetings on campus to help parents and students 

complete the necessary forms for financial aid. Students are 

also encouraged to participate in Admission Day at 

Humboldt State University.  

 

An updated ñStudent/Parent Guideò is provided to each 

student on a yearly basis.  The guide clearly identifies the 

different levels of existing curricular programs. It includes 

a brief summary of all courses, information about UC/CSU 

admission requirements, vocational programs and high 

school graduation requirements.  

 

In addition to regular career counseling services, students 

with an IEP receive supplemental services.  Each Special 

Education student has a transition plan to help prepare them 

for entering the work force and/or going to college after 

they graduate.  Post high school plans are discussed and the 

studentôs schedule is designed to meet both their academic 

needs as well as providing them with the opportunity to 

take career technical programs.  Their transition plan is 

revised at least once a year.  Students with IEPs also 

receive services from the Project Workability coordinator 

to help RSP and SDC students explore career options. 

 

 

 

B3: To what extent are students able to meet all the requirements of graduation upon completion 

of the high school program? 

 

Narrative Response Evidence 

To a great extent South Fork students are able to meet all 

requirements for graduation upon completion of the 

academic program. Consistently, 97% of students who 

complete four years at SFHS receive a diploma. Coupled 

× Graduation Rate 
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with a high graduation rate, SFHS also reports a low 

dropout rate of fewer than three students per year.  This 

success rate can be attributed to excellent monitoring of 

students and the many alternative paths that a student has to 

support his or her learning needs.   

 

South Fork students are monitored very carefully regarding 

their graduation status during each of the four years.  

Counselors review graduation progress regularly in order to 

properly place students who have failed courses.  Students 

who need to make up credits are notified at the semester 

end.  If a student is struggling in the classroom, they have a 

variety of ways they can remain on course to graduate.  In 

recent years students have used two avenues to make up 

credit, the district supplemental instruction program and 

on-line courses.  The supplemental instruction program 

offers classes in math and English consistent with the 

standards for passing the CAHSEE and offers remedial 

classes in other core areas such as social science. Tutoring 

is also available most days after school in all subjects by 

appointment with the instructor. 

 

For those students still needing an alternative setting than 

the traditional high school, the district provides educational 

opportunities through Osprey Learning Center. Osprey 

consists of a continuation classroom and two Independent 

Study teachers. Independent Study offers students the 

opportunity to work independently and catch up on their 

credits. 

 

South Fork exceeds the state average in students passing 

the CAHSEE, however mechanisms are in place for 

students who do not pass on their first attempt. 

Supplemental instruction is available while Math and 

English staff provides one-on-one tutoring for students 

prior to retaking the exam.  Recently, less than four 

students per year from the regular education program have 

failed to pass the CAHSEE. In addition, the math 

department has begun the process of revamping its 

curriculum to enable all students to pass the stateôs Algebra 

1 graduation requirement by offering Algebra 1A and 1B 

classes that move at a slower pace than traditional algebra 

classes. 

 

Each fall, core departments disaggregate student data from 

standardized testing and make adjustments to the 
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curriculum.  The process includes looking at scores by 

grade level, individual level, and subject area components.  

For example, the English department review led to renewed 

focus on vocabulary instruction and reading 

comprehension.  

 

In order to facilitate the personal learning needs of some 

students, IEPs are arranged for students in the Resource 

Specialist Program and Special Day Classes.  These plans 

require a meeting at least once a year with the student, 

parent/guardian, teachers, counseling, and school 

administrator and district psychologist.  This meeting 

allows for the modifications of the studentôs curriculum, 

based on performance and future objectives.  In addition, 

individual 504 plans are modified on a yearly basis. 

 

The entire CTE career pathway curriculum, with the 

guidance of both the local CTE/Perkins Advisory 

Committee, and the HROP Employer Advisory Board, is 

based on California CTE standards, where students use 

industry standard tools and follow industry practices. For 

example, students use industry standard software and 

technology in both the shop classrooms as well as the 

computer lab classrooms. Culinary Art studentsô classroom 

is actually the school cafeteria, where part of the 

curriculum includes meal and snack preparation for the 

high school and the other local elementary schools.  In 

addition, Culinary Arts students take regular skills tests on 

food safety, vocabulary, measures, and concepts. 
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Self-Study Findings: 

 

Focus Group B: Standards-Based Student Learning: Curriculum identified the following Areas 

of Strength and Prioritized Growth Areas: 

 

Areas of Strength: 

1. Course descriptions and class materials are aligned with the California Content 

Standards. 

2. Academic Programs are open to all students. 

3. College acceptance rate. 

4. Vocational Education programs. 

5. Sophomore Counseling. 

6. Graduation success rate. 

7. CAHSEE passing rate. 

8. Intervention Program. 

Prioritized Growth Areas: 

1. Finding strategies to engage all students in the curriculum. 

2. Improve the process which exists for articulation among and between levels and 

departments, including articulation with feeder schools. 

3. Improve master scheduling to better facilitate choices in electives. 

4. Tracking graduatesô post-secondary success. 

5. Improve access to credit recovery programs. 

6. Create greater access to on-line courses. 

 

Standards-Based Student Learning: Curriculum 

 

Focus Group Members 

Co-Chairs:      Committee: 

Bill Richards (English Dept)               Aletta Sauer (Vocational/BusinessTeacher) 

Kathy Hall (Math Dept)    Tom Lasbury (RSP aide) 

       Bruce Goulette (Custodian) 

       Roberta Tritchler (Designated Subjects) 

       Corinna McDavitt (SDC Aide) 
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Category C. Standards-Based Student Learning: Instruction 
 
C1. To what extent are all students involved in challenging learning experiences to achieve the 

academic standards and the expected schoolwide learning results? 

 

Narrative Response Evidence 

South Fork High School prides itself on offering 

challenging learning experiences that are appropriate for 

each student.  All students are presented with opportunities 

to achieve the academic standards and ESLRs through 

departmental curriculum and modern instructional 

practices. 

 

The core departments that are tested by the CST have 

adopted textbooks that are aligned with the California 

standards.  Math, science, social studies, and English use a 

combination of daily homework, tests, quizzes, and hands-

on activities, such as lab experiments, to assess student 

achievement of mastering the state standards.  Non-tested 

courses use similar means of assessing the studentsô 

achievement of the ESLRs. Students know what is 

expected of them in their classes.  Classrooms have their 

standards posted on the walls.  Some teachers will have the 

daily objective on their notes.  Teachers review daily 

objectives as well as long-term goals.  Many teachers give 

examples of projects, model what ñAò work looks like, or 

they may demonstrate an example in class. Expectations 

can be oral or written. A teacher may lead a class 

discussion of examples of an adequate assignment.  

Students feel that, for the most part, teachers are always 

willing to answer questions. 

 

Since the last WASC self-study, the Supplemental 

Instruction program was strengthened to give additional 

remedial help to low performing students in English, social 

studies and math. The program assists special education 

and regular education students in achieving the standards 

and ESLRs.  Credentialed teachers are available to help 

students with credit recovery and remedial instruction. The 

counseling department, school psychologist, 

administration, and teaching staff use a referral form to 

identify those students who are struggling. The referral 

form generates a plan of action among the involved parties 

so the student is supported in meeting academic goals.  

 

One of our current strengths is making adjustments in 
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instruction to better serve those performing below the basic 

level. The Intervention Program was implemented to assist 

those students who are not performing at grade level, 

scoring below basic or far below basic on CST. A Resource 

Specialist Teacher leads this program in offering a remedial 

math program and a dedicated study hall in place of an 

elective for those students struggling with course-load 

and/or organization strategies. 

 

The Committee for Alternative Placement (CAP) meets 

quarterly to conduct a deeper assessment for identified 

students. Students can be referred to this committee by a 

variety of means such as self- referral, staff identification, 

parental referral or administrative recommendation. As the 

name implies, students are often referred to an alternative 

program until such a time as his/her academic success gets 

back on track. It is also common to develop a plan for 

returning or remaining at South Fork High School. Through 

a combination of Supplemental Instruction for credit 

recovery and schedule changes, students are offered the 

opportunity to remain current with their grade level. 

 

To a great extent all students at SFHS are involved in 

challenging learning experiences to achieve the academic 

standards and the expected schoolwide learning results. 

Current examples by department are detailed in the 

Appendix. 

 

The English Department engages students in a wide array of 

learning activities such as: Oral presentations, ñIò search, 

Senior Project, Informal presentations and panel 

discussions. Cooperative learning groups work on projects. 

Small groups engage in work on individual novels. Writing 

groups are formed to respond to and edit each otherôs 

writing. Students read and interact with many supplemental 

classics and books that are assigned throughout the year. 

Many creative projects and discussions are based on 

literature. Common assessment tools include: essays, key 

points, projects, journals, portfolios, open-ended responses, 

and tests. Larger assignments provide the element of choice 

to accommodate those on IEPs or 504 Plans. Individual 

academic standing is communicated on a regular basis. All 

students are required to participate in the curriculum. 

 

The Social Science Department relies on weekly quizzes, 

assignments, quarterly tests, and final exams. Individual 

× ESLR Evidence by 
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projects may be selected from a menu of choices depending 

on learning styles. This option is offered four times a year. 

Students are given knowledge of the standards through the 

course syllabus and standards based rubrics are used for all 

projects. Content standards are reviewed and discussed 

quarterly. Differentiated instruction is achieved through the 

use of lecture notes, modified textbooks, audio books, and 

the use of notes on tests, Spanish language texts, and the 

menu approach for projects. All students participate in the 

social studies program. 

 

The Math Department relies on individual and group work 

weekly, while holding discussions daily. Investigations and 

experiments are integral to the curriculum. Writing skills are 

incorporated in the use of word problems and other practical 

applications. Daily warm-ups are essential along with daily 

informal assessments and student board work. More formal 

assessments are given through weekly quizzes, unit exams, 

benchmarks, and semester finals. Technology is regularly 

incorporated into the curriculum through the use of 

calculators and Excel spreadsheets. The use of projects and 

concept extensions help meet the ESLRs through the Rent-

a-Car Project and the Systems Project. Informal oral 

presentations are held at all levels while group work is 

common on projects. Students gain knowledge of the 

standards through teacher communication, posters, 

benchmark exams, and the use of released STAR questions 

in regular assessments. 

 

The Special Education Department is fully engaged in 

differentiated instruction through the use of books on tape, 

remediation, enlarged type, use of scribes, teacher notes, 

DVDs, One on One peer tutoring, technology assists, small 

group work, and tape recorders. All RSP students are 

mainstreamed for academic classes and provided with one 

period of study skills. Some SDC students are mainstreamed 

for particular courses as well.  The SDC teacher focuses on 

teaching life skills such as hygiene, cooking, social skills, 

budgeting time and money etc. 

 

In the Science Department curriculum is aligned with state 

standards, students receive a syllabus for all classes, 

all students take notes on standards based instruction, all 

students participate in laboratory exercises, and assessment 

is ongoing through regular tests and quizzes which 

incorporate both written responses as well as objective 
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responses.  Instruction utilizes a wide variety of teaching 

modalities including the use of white boards, overhead 

projectors, power point presentations, videos and lectures.  

Students also draw what they observe.  They maintain a lab 

book, where labs are documented and notes are taken. A 

rubric is used to assess competency.  Students apply parts of 

the scientific method on a regular basis throughout the 

curriculum. Their academic standing is communicated on a 

regular basis. 

 

Physical Education involves students through oral 

presentations in Aikido, small group and individual 

discussions; research opportunities and assessments are 

conducted regularly, and provide the opportunity to meet 

several ESLRs through the dance program.  The health 

component is taught within the 10
th
 grade PE course. 

Outside speakers provide information on family life and 

AIDS with the support of our school nurse. 

 

Additionally, each department provided a description of 

assignments that addressed each of the ESLRs. Those 

assignments are detailed in the Appendix. 

 

Honors English classes are available for students during 

their four high school years, however the number of 

advanced classes has been reduced over the years due to 

budget cuts and/or reduced enrollment.  In response, 

College of the Redwoods and on-line courses have been 

added to give students the opportunity to earn college credit 

and receive challenging instruction in the high school 

setting. 

 

The Foreign Language Teacher currently offers Spanish 1 

through 4. Spanish is the only foreign language offered at 

South Fork in the classroom setting.  

 

Several programs work to create involved citizens.  SFHS 

has a graduation requirement of 15 hours of service 

learning. These must be earned outside of the school day, 

and students write a paragraph explaining what they did 

and what they learned. Community of Caring program, 

Challenge Day, Community Service, Anger Management 

and Peer Mediation allow students to learn listening skills, 

empathy, questioning skills, assertiveness skills, and 

confrontation management. 
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Unfortunately, state budget cuts and changing district 

priorities have severely affected what is offered to students.  

The award winning student produced Redwood Log school 

newspaper no longer exists. The number of electives and 

classes available for the upper level students has dwindled. 

Moving from the block schedule to the six period day also 

reduced the number of courses offered.  
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C2. Instruction 

To what extent do all teachers use a variety of strategies and resources, including technology 

and experiences beyond the textbook and the classroom, that actively engage students, 

emphasize higher order thinking skills, and help them succeed at high levels? 

 

Narrative Response Evidence 

South Fork teachers make learning accessible to all 

students by using a variety of strategies, resources and 

methods, which enhance learning beyond the textbook and 

classroom. To present curriculum and to develop higher-

order thinking skills and actively engage students, teachers 

incorporate technology, Internet, direct instruction, video 

clips, cooperative learning, group quizzes, Socratic 

dialogue, modeling after instruction, group investigations, 

and students as experts by giving instructions to a class. 

 

In addition, our teachers recognize differences in individual 

learning styles and address their needs with differentiated 

instructional approaches. To enhance studentsô independent 

learning abilities, teachers not only assume a leadership 

position, but also that of coach to facilitate student learning. 

Several teachers train the students by example, and then 

have them pass that knowledge along to fellow students. 

Teachers give daily encouragement.  They are available for 

tutoring before and after school and during their lunch 

period. 

 

Technology is a staple for many classes.  The business 

teacher is beginning to utilize pod casting.  The yearbook 

class creates the entire yearbook online and takes all 

photographs with digital cameras. Broadcast journalism is 

conducted entirely using digital equipment.  Some classes 

use CDs to listen to stories.  Several classes require papers 

to be typed on a word processor.  Other assignments are 

turned in as a PowerPoint presentation.  Multi-Media, CAD 

and Digital Art classes use computers to allow students to 

create a finished product. Technology is also available to 

students through our 32-station Learning Center and a 22-

× Technology 

× Internet 

× Video clips 

× Cooperative Learning 

× Socratic Dialogue 

× Modeling 

× Group Investigations 

 

× Students as 

Experts 

× Differentiated 

Instruction 

× Tutoring 

 

 

 

 

 

 

 

 

 

× Pod-Casting 

× Online Yearbook 

Design 

× Broadcast Journalism 

× Graphing Calculators 

× Word Processing 

× Computer Assisted 

Drafting 

× Digital Art 

× Multi -Media 



Western Association of School and Colleges Accreditation                              Focus on Learning 

 

66 

 

station PC/Mac lab. Many teachers access the Learning 

Center for use as a digital classroom.  However the staff 

feels that they do not have adequate training to learn to use 

the technology to its fullest extent. 

 

Several classes and clubs allow students to extend their 

learning through investigations and real world applications 

that make their learning relevant.  Every year the Drama 

Club takes a trip to the Oregon Shakespeare Festival to see 

three plays.  The Earth Club engages in a variety of 

experiential and observatory field trips.  The Spanish club 

makes an annual trip out of the country to immerse in Latin 

culture and language. The Culinary Club visits institutions 

for advanced training. CSF makes an annual trip to visit 

colleges and universities. The Computer Club field trip is 

going to the Silicon Valley. 

 

Several classes have students create products in 

nontraditional ways.  From linking to resources and 

activities in the real world to a finished Senior Project, 

students have several opportunities to express their 

creativity while demonstrating their knowledge of a topic. 

 

Teachers challenge studentsô higher order thinking skills in 

a variety of ways.  The Business classes prepare students to 

participate in a variety of career development events.  

Teachers will pose questions for students to respond to in 

their oral discussions as well as in the writing assignments.  

Math challenges studentsô thinking with word and ñreal 

lifeò problems.  Research papers require students to be able 

to synthesize information.  Students also build projects 

from scratch in Woodshop and Metal Shop classes.  

Science classes learn from labs and special projects. Social 

Studies uses open ended questions and the Socratic Method 

which allows students to use and develop higher level 

thinking skills. 

 

Technology is utilized in many situations in the science 

classes, through regular microscope use, electronic data 

collectors, computer use for research, power point 

presentations, on-line exploratory exercises, etc. 

All students engage in wide variety of scientific research 

and are required to write a research paper.  Students are 

required to find current events for specific scientific topics 

and information gathered is presented both orally and 

written.  Students also diagram scientific processes, 

× Two Computer Labs 

 

 

 

 

 

× Field Trips 

× Oregon Shakespeare 

Festival 

× Earth Club 

× Culinary Trips 

× CSF Trip 

× Save the Redwoods 

League 

 

 

 

 

 

 

 

 

 

 

× Creative Projects 

× School to Career 

Education 

× Business discussions 

× Research projects 

× Science Labs 

× Woodshop and Metal 

Shop Projects 

 

 

 

 

 

 

× Science Lab 
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characteristics and specimens.  Biology students go on local 

field trips where exploration, sampling and identification.  

of local flora and fauna is conducted, including a trip to the 

HSU Marine Lab .  Biology II students work in partnership 

with the local BLM office, the Health Department and 

NOAA by documenting phytoplankton collected by BLM 

on a bi-monthly basis.  Guest speakers are utilized 

(Environment Health Department, local nutritionist, local 

Geologist, BLM).  Class discussions take place especially 

around controversial topics.  Realia is incorporated on a 

regular basis (real fossils, food, live animals and plants, 

etc.), and students grow plants in the school greenhouse for 

scientific research. 
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Self-Study Findings: 

 

Focus Group C: Standards-Based Student Learning: Instruction identified the following Areas of 

Strength and Prioritized Growth Areas: 

 

Areas of Strength: 

 

1. Intervention Program supports RSP and serve those students performing below the basic 

level in math and work habits. 

2. Honors English Program. 

3. Art and P.E. classes promote learning and personal expression. 

4. HROP classes promote school to career and career-technical skills. 

5. Teachers take an interest in the whole student, not just academics. 

6. Community support é students and staff are treated like a family. 

Prioritized Growth Areas: 

 

1. Explore the use of a computer based mathematics tool. 

2. More education/training for teachers in the use of new technology that can be used for 

instruction. 

3. Expanding the number of choices in online courses including AP classes. 

4. Our school district needs a trained person available to assist in teaching research skills. 

 

 

Standards-Based Student Learning: Instruction 

 

Focus Group Members 

Chair:        Committee:  

Rob Standish (Social Studies)    Jim Lowry (English) 

       Marlien Fish (Resource) 

       Gloria Valdez (Mathematics) 

Paul Schmollinger (Fine Arts - Music) 

Tom Frazier (Culinary Arts) 

Bonnie Coleman (SDC Aide) 

Lydia Green (SDC Aide) 

Clover Willison (Parent) 
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Category D: Standards-based Student Learning:  Assessment and Accountability 

 

D1.  To what extent does the school use a professionally acceptable assessment process to 

collect, disaggregate, analyze and report student performance data to the parents and other 

shareholders of the community? 

 

Narrative Response Evidence 

The entire staff uses department and teacher generated 

assessment tools aligned to state standards on an on-

going basis to assess both short and long term student 

learning behaviors and to modify instructional and 

delivery practices. 

 

Core departments ï English, Math, Science and Social 

Science - meet regularly on Short Wednesdays to 

disaggregate CST, CAHSEE, SAT, benchmark tests, 

student progress and end-of term grade information, and 

analyze student performance by strands in order to 

modify curriculum to strengthen student achievement in 

weak performance areas. The math department shares a 

common prep which allows the teachers to meet during 

this time to discuss individual student progress and 

strategies. 

 

SFHS require 20 PE credits to graduate. Additionally 

California requires that students pass 5 out of 6 fitness 

criteria on the 9
th
 Grade Physical Fitness Test.  The PE 

department prepares for the state physical fitness testing 

throughout the year, reporting the final results to the 

state. All 9
th
 graders are tested.  Those students not 

meeting the criteria are retested in their 10
th
 grade year.  

Those students still unable to meet the criteria must take 

an additional year of PE, which includes Aikido as an 

option. Yoga was also offered during the 2008-2009 

year.  

 

Our API and AYP scores are reported in the newspaper, 

the School Accountability Report Card (SARC), posted 

on the school and district websites, and in the regular 

Principalôs Newsletter that is posted on the SFHS 

website and available via mail along with Progress 

Reports and Report Cards. These grade reports are 

published every 4.5 weeks (eight times per year) by our 

student management system, SchoolWise. Honor roll is 

published in the newspaper and posted at school. 

Parents/students receive results of the CST, as well as 

 

 

 

 

 

 

× SAT 

× CAHSEE 

× CR Assessments 

× STAR 

× Essays 

× Common Math Prep 

× CST and CAHSEE data 

 

 

 

 

× CA State web-site fitness 

information 

× Summary of Results 

× Physical Fitness testing  

 

 

 

 

 

 

 

 

× SchoolWise system 

× PSAT  

× SAT I & II  

× SARC  

× CAHSEE 

× 8 progress reports per 

year 

× Semester grades 

× e-mail  

× Phone calls 
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the CAHSEE, PSAT, SAT I & II, ACT, and on-line 

courses. Teacher email addresses are listed on the 

website. 

 

Parents and other shareholders can also view student 

academic success through drama productions, music 

performances, art competitions, Rotary Awards, Cub of 

the Month, yearbook publication, SFHS radio program, 

Awards Night, College ñWhere Are They Nowò map, 

and art fairs. 

× Honor Roll 

 

 

 

× Cub of the Month 

× Student Productions 

× Scholarships and Awards 

Night 

× Rotary Awards 

× Art Fairs 

× SF News Radio Show 

× Where are they now map 

 

 

D2.  To what extent do teachers employ a variety of assessment strategies to evaluate student 

learning?  To what extent do students and teachers use these findings to modify the 

teaching/learning process for the enhancement of the educational progress of every student? 

 

Narrative Response Evidence 

Teachers employ a variety of strategies in their classrooms 

to evaluate learning, taking into consideration the learning 

needs and styles of their students.  Teacher assignments 

could include the following: warm-ups, journals, blogs, 

podcasts, tests, I-search, Wikis, required senior project, 

essays, projects, posters, reports, Power Point 

presentations, lab write-ups, computer tutorials, lab 

simulations, homework, pre/post tests, informal 

assessments, and classroom discussion are all means of 

assessing student progress.  The senior project 

incorporates conducting an interview, keeping a journal, 

giving a presentation with the aid of visual materials, 

extensive critical reading in the field, and producing a 

tangible product. All teachers give a final assessment 

comprised of three components: written, objective, and 

oral at the end of each semester. The tests represent a 

variety of formats, including essays, multiple-choice tests, 

short answer tests, presentations, projects, and portfolios.  

 

In addition to report cards South Fork High School 

teachers use multiple assessment strategies to evaluate 

student progress toward meeting academic standards and 

ESLRs, and to report and display the learning results to 

the community at large. Some of these avenues include 

honor roll in the newspapers, art exhibits, performances, 

media, school website, student radio program, marquee, 

bulletin boards, principalôs newsletter, e-mail, daily 

× I-search 

× Science projects 

× Blogs, Wikis 

× Posters 

× Discussions 

× Senior ELA project 

× Performances 

× Podcasts 

× PE Testing 

× Group projects 

× Online tests 

× Speeches 

× Peer Evaluations 

× Socratic seminars 

× Benchmark tests 

× Debates 

× Visual representations 

× Performances 

× Presentations 

× Peer Evaluations 

× Rubrics 

× Papers 

× Portfolio 

× Art Competitions 

× Sporting Events 

× Media  

× Website 
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Splinter, phone calls home, yearbook, scholastic and 

awards nights, Rotary Awards Luncheon, Splinter, Arts 

Alive and sports awards events. 

 

Examples of student feedback are incorporated into the 

monitoring of the success of the academic program 

through end of year class evaluations, grades on particular 

assignments, performance reviews, CST results, class 

averages on standards and problem-based learning 

assignments. The Health Survey administered by the 

Family Resource Center gives the staff an insight into the 

studentôs emotional and physical health. TABS. Teasing 

and Bullying Survey, is a survey of the students to provide 

feedback on social concerns. This survey is given to 8
th
 

graders.  The bullying results identify not only what and 

when, but also areas where bully occurs. Community of 

Caring addresses the five pillars of family, caring, 

responsibility, trust and respect. 

 

The feedback from these multiple assessments has resulted 

in curricular changes, including adding the Intervention 

classes, heightened awareness of social pressure/bullying, 

Eighth Grade Girlôs group, anger management group, boyôs 

group, benchmark tests, on-line courses, new rubrics, 

standards-aligned textbooks, revised wood shop, sheltered 

Eighth Grade schedule, and placement in different classes. 

Last year five staff members completed a yearlong seminar 

in bringing a Professional Learning Community (PLC) to 

SFHS. This training has and will continue to serve us in 

our efforts to modify the teaching/learning process for the 

enhancement of the educational progress of every student.  

× Principalôs Newsletter 

× e-mail 

× Health Survey 

× TABS 

× Community of Caring 

× Splinter 

 

 

 

 

 

 

 

 

 

 

 

 

 

× Intervention classes 

× Challenge Day 

× New rubrics 

× PLC 

× On-line courses 

× Sheltered Eighth Grade 

× Eighth Grade Girlôs group 

× District benchmark tests 

×  New, standards aligned 

Core textbooks 

×  Physical Fitness testing  

 

D3.  To what extent does the school with the support of the district and community have an 

assessment and monitoring system to determine student progress toward achievement of the 

academic standards and the expected schoolwide learning results? 

 

Narrative Response Evidence 

The district and governing board regularly review the 

schoolôs recommendations regarding the schoolôs ESLRs 

and the state reports on CST testing.  The principal gives a 

monthly update to the board on academic progress, sports, 

performances, and stakeholder concerns.   

 

All school stakeholders have the option to be involved in 

the assessment and monitoring of student progress.  The 

district and board are updated regularly through meetings, 

× Board approval of site 

ESLRs. 

× Annual board review of 

CST results 

× Board approval of 

standards aligned textbooks 

 

× Principalôs Newsletter 

× Back to School Night 
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state reports, principal and teacher reports, CST results, 

teacher contact at the school, newspaper articles, and our 

website.  Students and parents are kept involved through 

multiple methods, including phone calls, AlertNow, CST 

results sent home, Eighth grade meetings, weekly progress 

reports, senior graduation status reports, Back-to-School 

Night, e-mail, benchmark assessments, IEPs, 504 plans, 

sophomore counseling, and senior transition meetings.  

Board members as well as parents are encouraged to spend 

time on the campus. 

 

Both general and specific assessment data, including 

pertinent information on all subgroups, are reported to the 

governing board and surrounding community through the 

School Accountability Report Card.  At the site level, 

results help drive curricular changes and initiate school 

improvement through the updating of the Single Plan for 

Student Achievement and continued implementation of a 

PLC. 

× Website 

× AlertNow 

× Senior Status Reports 

× Back to School night 

× SARC 

× Marquee 

× E-mail 

× Teacher contact 

× IEPs 

× 504s 

× Senior transition meetings 

× Sophomore counseling 

 

× School Accountability 

Report Card 

× Single Plan for Student 

Achievement 

× Site Council Meetings 

× PLC 

 

D4.  To what extent does the assessment of student achievement in relation to the academic 

standards and the expected schoolwide learning results drive the schoolôs program, its regular 

evaluation and improvement and usage of resources? 

 

Narrative Response Evidence 

Continual review of the multiple assessments has resulted 

in many changes at South Fork High School.   Results of 

our ongoing review of student achievement include: the 

focus on math instruction with Intervention Math, Algebra 

A and B and Algebra I, reworked 8
th
 grade program, 

English Honors, on-line courses, supplemental instruction, 

standards-aligned textbooks, and implementation of 

College of the Redwoods classes on campus. We 

recognized the need for, worked toward obtaining, and are 

proud of our new up-to-date 32-station Learning Center in 

the Library. 

 

The assessment results have refocused the professional 

development activities as teachers have requested and 

received more time to collaborate in their subject areas 

and with grade level teachers with the return of Short 

Wednesdays, in addition to the buyback days. Core 

departments have asked for and received training on new 

technology in the Learning Center/Library, and non-

traditional careers available to students in their chosen 

fields.   

× Restructuring math 

× New Eighth grade 

program 

× English Honors 

× Supplemental Instruction 

× Aligned textbooks 

× Intervention math class 

added 

× On-line courses 

× College classes available 

× College U.S. History 

classes available 

× Learning Center 

 

 

× Staff Buyback Days  

× Short Wednesdays 

× Monthly site meetings 

× Site SAC meetings 
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The results have been that some resources have been re-

allocated to core departments, supplemental classes in 

math, Social Studies, and English, and individual tutoring 

for students not passing CAHSEE. 

 

 

× Monthly Department 

meetings 

×   Monthly grade level 

meetings 

 

× Supplemental classes  

× Tutoring  

 
 

  




